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Ttie eaciosed teaching unit on the toerican Econocdc Systea was developed 
ttenigh the cooperative efforts of the office of Superintendent of Public 
Instruction and the Washington State Council on Econoaic Education. It 
has two jflajor goals. 

Frrst, It is intended to be a basic literacy unit on the taerican econcciic 
system. The concepts identified ,in the unit are key concepts in all econoaic 
analysis. If students learn the concepts and acquire s3cill i3\ using thea, 
they will have a greater coapetency in understanding economic events than 
li^ost adults possess in this county at this tiiae. Most citizens do not 
possess a clear uftder standing of how the United States' econoay works. The 
probl«Kts ^ould be reduce^ as yotang people are exposed to teaching naterials, 
stratfegi^/ and content represented in this unit. ^ 

The second major goal of the unit wais to create a "sanpler** kit. The unit 
does not contain "all" the needed information about this econooic systesa. 
It does not develop the key ideas in the depth they deserve. It does not ' 
illustrate all the innovative ways econotaics can be taxight and .learned. Wh^t 
it does contain is a serid's of beginnings or seniles. Sach concept and activ- 
ity was selected to interest the teacher and the student^ to ^^^t the appetite 
of the participant so he/she might wish' to do more in this airea.. The writing 
team tried to sake this package an exairs)le Of how ecoiKxaics can'be taught 
interestingly/ imaginatively, arid with intellectuarl honesty to the subject 
laatter. We hope that you find the "sample" palatable enough to want laor^ and 
to' build uj>on the work enclosed between these two covers. 

These materials were developed by: . ' • • 

Sharon Lawrence - Mukilteo , * - 

Vern Guay - Renton 

Robert Thiel - Renton . 

Jack Thompson - Renton • *^ 

Robert Reinke - Robbinsdale, Minnesota 

Donald Wentworth - Pacific Lutheran University 

Executive Director, Washington State Council on EconMiic Education 
Illtistrated by: Sharon Lawrence - Mukilteo 



A LITERACY UKI? 
ON 

TSZ AKERICA15 3C0550MIC SYSTEM 



/GOALS: 
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Ite stodent 

1. is able to list the cajor characteristics of the toerican 
^ ecox30oy . 

2. . is able to apply basic ecoasaic euialysis to-Current econocaic 

* situations. ^ ' / , ' 

3. is able to list the basic econocaic tools used tjjj^ stabilize the 
ecoiixay. ' ' 

4. is able to reviev present econocnic trends through a personal 
aw3 societal perspective. • - * - 

^» values the opportunity to nake individual and group economic 

decisions within our system. ^ 

COtiCSPTS TO 3E TAUGHT: 

Scarcity and^ Opportunity Cost 
Market 

Interdependence 

WAHNHJG to TEACHER: 

The writers of this program have . carefully identified the ^ASIC 
KKOtfLSDGE £XPBCTATIC^;S that each student is e35>ected to learn in the 
three week period. It is their intent that the pre test emd post test 
on basic knowledge measure the sttxient's progress i^^ that element only. 
Ihe remainder of the unit is to bring understanding of that basic 
information to the students. The final comprehension test is prpvided 
to measure whether or not the students can make application of what - 
they have learned. 

The 18 e^qpectations beginning on page 7 are seen a^ a rainimum ' 
coOT>etency requirement in ^ the achievement of literacy. Reproduce one 
copy for each student as^d distribute imiaediateXy after the pre test . , 
The Big Apple^ simulation requires considerable time for preparation 
^ of materials. We suggest "^on plan the activity well in advance* 

' . , . ..TESTING • ^ . 

1. We suggest that the pre test, the 18 questions that make up the Basic^, 
Knowledge Expectations, be ^iven prior to any teaching in this xinit. 

2. The approximate ,dat:e of the first quiz should be given to th6 sttidents 
at the beginning of the unit. They should be told that it will cover 
the expectation question under the major concept "scarcitiy. " * 

(This is to, discourage the student putting pff learning the "expectations.") 

3. Annx::unce about a week in advance the secorfd quiz, which wil], cover the 
expectation questions under the major concept "market* " 

4. Annoui^e about a week in advance the final examination, which is in two parts. 

a. Post test 18 expectation questions. 

b, . Comprehension Test. ' ' ^ 

■ ' . • 5 
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Day Tige 



ist veek 
5iTH>£!?T ACTlVTrY \ 



20 



15 



15 
25 

10 



Pre Test "A Literacy Unit on the 
Azjericain Sccnomc.Systear 

Hand out "Basic Knowledge £x:>ec- 

tations" Explain 
Announce SJuiz on "Scarcity^ ir. 

one week . 



Activity Brainstorning "What 
is Sconcoics?" 

Task* II - Classifying Econoaic 
Knowledge 

Activity »2 Hand Out "Price "Check- 
list " Hcoework • - 



Students contribute ideas and 
then vor,< in groT;?>s on cate-- 
goriziTig infonsation 

St\>denrs ^llect prices fron dif- 
ferent stores over 3 veek periocS 



20 
55 



Opt.ional Activity "Kontage* 
'Ji Activity ^3 "7>iOdels** 



Activitx^"^ -Hand Out Hoaework 
^$2,aod^Vindfall*' 



Students work in groups cut /paste 

St^eitt read/rake iiitistrat.ion of 
model ^_ 

St^id^t selects choice^ on how to 
use windfall 



T 
H 
U 

p 

s 

D 
A 



15 



35 



• Activity »4 DebrieTing of 
* Wii>dfail Exercise ^ 

* 

. Activity 55 "Opportxinity C^st 
Worksheet" 

• ^ 

• Remind students to keep price 

checklist for y^id^v> Sat^irdav 



Students answer questions/explain 
choices 

Stxidents cociplete worksheet on 
benefits & tosts in makin'g a 
choice & Explaining choice 



R 
I 
D 
A 
Y 



OPEJJ DAY 



OPEN DAY 



* Denotes an addition to the model chart is necessary. Refer to the I40DEL CHART 
"Your Tool For OrgaaiiKation and Review." 



j^u^ati< 
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CALStaAH OF ACrr/ITIES 
' * 2nd wrek 



Dav 




TErtCHER ACTIVITY i 


STODEOT fCTIVITy 




15 


• Aj?tiVlty "Bsa Econodist Classi- 


. Students listen to. lecture on 


y 




fies Resources*' 


"1 /Basic Econccdc pu*=*5!rtions & 


N 




. 6A "Hesaurces Worksheet* 


f/pos of rr«x>urces" - 


o 




6B "Pizza Signals** 


• Stuclents cocpifte worksheets 


• 

A 






OA, 


X 






Students debrief each exercise 








class 


T 
1 




• ^12 Z 1 


. Students take e;q>ectations & 


'3 






and Hatching quiz ' 




40 


. Activity #7 "Stuiient Interview 


. Stude3\ts individtially take incen - 






Exercise on Incentives" 


tives interview 


D 






' . Students cocnolete -interview 






• 

• Haj^ out interview sheets for 


forror on iiKreAtives 






each group \ 




nr 
J 


'50 


. Tally Student Interviews, 'Fona 7B 


1 ■ \ 








. Students work in groups on 








results of interviews 






• X er j^roizp resux ws on * >- 


^ — - — ^ 


A 
z 




interviews 






50 


. Continue with incentives if 


. Students debrief 


J 




needed, review current events. 




n. 
K 




e t-v » 




S 

0 , 








\ 


• 


OPEN DAY 




If 








R 


50 


• Activity #8 introduce ^ ' 


. Students participate, a^s buyers/ 


I ' 




Big Apple" Pl^y Roimds 1, 2, 15 3 


sellers in the market place 


D 




* Hand Out Bar Graph Worksheet ' . 


. Students complete individual 






. Record class rally aftes^ each 


record sheet 




4 


round 


. Con5>lete bar graph & questions 








for debri'efing* 



T 



♦ Denotes an addition to the model chart is . necessary* * Jlef ^r^ to the 'MODEL- CHART 
"Your Tool For Orgauiization and Review/" - ^ 



CAISCDAR CP ACTIVITIES 







• 


, 3rd wc<?k 


Day 




TEACHES^ ACTB'ITj' ^ 


strides;? activity 


0 
K 
D 
A 

y 




* Continue with Hounds 4 and 5 "Ifee 

3ig Apple" 

* Debrief 'after ea<fh round , 

» 


. Stiidents debrief •Big. Apple** 


T 

V / 

s 


2D 




. Stijdents take expecr^ations ai^ 


s ~ 

D 

h 

y 




OPEN DAY 


OPSK DAY 

^ - '^"'''^^ ' ~ 


w 

E 


35 


• Activicy 59 "Labor/Manaqenent Gaiae" 


. Students participate in 
negoti.ations 


D 
K 
E 
S 

D . 

A 

y 


15 


* Debrief Labor /Manag^ent 

. Teacher Reading for Activity 110 


, Debriefing of Labor /Management 
Game 


T 
H 
n 

R - 
S 


30 
2*0 


. Activity »10 Public Auction: 

Inf l^i: ibn/Def 1 a t ion 
• Debrief 


. students bid for candy bars 
. Debriefing of Public Auction: 
Inf lation/Deflatipn- 


D 
A 
Y 




"Remind students that pjrice checklist 
is dueJ? 




r' 

I 
D 


ll5 ^ 

15 


. Activity ^2 Debrief Price* Checklist 

. Activity "Economic Policy 
Decision" ^ 


. students turn^ in Price Check- • 

list after debriefing 
. Students read '•Economic Policy 

Decision" \ 


A . 

y 




. Hand Out Student Reading- Form llA 





* Denotes an addition to the model chart is necessaury. Refer to the MODEL CHART 
"Your Tool for Cfrganization and Review." 
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- .A 



4th vefik 

















H 


30 ' 


• 


Activity ¥ii# x^sK xi sOu ^tre ah 






o' 






Bconoalc Advi sor^ 


xcy X or ^ ouuuxc 9 




N 






Debrief ^ ' . ^ 


f 




D 






Introduce the^ Scx:iaK:ost 


• Stu&nts divide into role groups 


/ 


A 






Siniulatibn 

* 


* Sti^ent^s develop role charac- 


y 






Discuss ro\B pasitions • 


teristics 




T 






Activity #12 Create the City 


. Iteough role playing - discuss 




u • 






Council Meeting^ Environment 


the ^c&len and reach a solur* 




£ 


45 






tiorf ' 




S 
D 
A 
Y 




* 


Debrief. Social Cost Activity' 


. Stxjdents debrief 




w 

D 






r 

( 


\ 




N 

E 

S 

D 

A 
if 






OPEN DAY I 


OPEN DAY 




H ^ 






^ \ ^ 










• • 


Post Test I , . 


* student review 




tJ 
R 






Comprehension Test 


. sttjdent con^Jlete test 




S 






# 

Open 






D ' 






• 






Y 








*"- 



* Denotes an addition to the model chart is 
"your Tool for Organization and Review." 



necessary. Refer to the MODEL CHART , 
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Form Zero R, Paqc 1 
BASIC KNCWLEDGE EXPECTATIONS . ^ ■ 

SCARCITY AND OPPORTUNITY COSTS 



1. Vihat is the basic^prt)blea faced by evezry economic system? 

Econccaic resoxirces are limited but people's desires are unlisiited . 
It is impossible to satisfy everyone's econosaic wishes. 



ERIC 



2. - What basic questions must every economic systen ajiswer?. 

yghat will be produced? , ^ 

How will it be produced? ^ 
Who will receive the production? * 

3. • What^.ai^-e fotlr basic economic resources? 

Land - natural resoiirces 

Labor -""physical stirength, intelligence, dnd organized skill 
^ Capital • man-made resources (tools) 
Time 



4*' What is "opportunity cost"? ' 

* All economic decisions require choices between alternative actions. 

In aconcMnic decisions any alternative not chosen (foregone) represents 
an opportunity cost. This Gost'^is not measured in dollars • 



MARKET 



5. What is a capitalistic economic system? 

It. is a system th^t relies upon individuals to make private decisions 
on how ^ solve basic economic problems . Most exchanges of goods, 
services/ amd money take place in markets . « 



6. What are major characrteristics of a capitalistic economy? 

a. The nieans of production are privately owned (factories, stores, 
^ * . farms). /- 

b. ; Individuals own property and*^ this right is -protected by law, 

C.J Individuals are permitted to pursue their economic self-interest . 

d. Competition exists among buyers and sellers a^ they pursue their 
1 economic self-interest* 

e. Markets exist as places where buyers and sellers ^xchguige goods 
; and services. " ' - 

10 
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Basic Knowledge Expectations (cont. ) * Form Zero B, Page 2 



7. How does the Aaerican Economic System" compare with a capitalistic economic 
system? ' • - * _ 

It is a modified capitalistic economy , • The American system has some 
government irivolvement in the economy. The government 5wns property / 
regulates individual . econopic behavior, and buys economic goods in 
aarkets^ ' ^ 

8. .Define the following economic terms. They are important to understand how 
markets operate. r ' •> 

a. Supply - the ability cind wil,lingness to produce goods and 
services' at particul^ prices • 

b. Demand - the ability and willingness t6 purchase goods and * 
services at pairticular prices . 

c. Price' ^ the aarlcet exchange rate acceptable to , both buyer and 
seller. 

9. What are three techniques used xn the American economy to solve basic 
economic questions? ^ 

. ■ . ■ ■ ,,■ V 

. a. Market behavior 

b. Government action . ♦ • 

c . Negotiations . ' . ^ 

J.O. . What is the government's economic role in the American economy? 

It attempts to stabilize the economy, and prevent severe economise 
problems. 



11. What is the economif: function of labor ttnions in this economy? 

The purpose of the unions is to organize workers to pbtain higher 
wages and improved forking conditions^ Through these organizations 
workers^ try to obtain greater economic benefits than they might 
expect to^ get if they acted as individuals. 

* < 

12. What is the economic function of business management in this economy? 

♦ The management of a business decides what product to make and how 
to make that product so the business can obtain an economic gain . 

13* la this economy what entourages people to produce economic goods and 
j services? ^ 

* " Incentives such as profits , wages^ and psychic rewards encourage 
people^t:o produce goods and services. In other words ^ they can 
--expect to get some personal economic gain from their work* 
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Basic Knowledge Expectations (cont. ) 



Form Zero P?g 



lOTERDEPENDENCE 



14- 



Show hoK there is a circular flow of economic -activities in this ecoitomy. 

t 



income 
work ancl seryices 



HousehoJLdJ 



Producers 




^ .... 

15^ Define the terms inflation and recessicfi. 

Inflation - eu general rise "^in the^ price level of goods and services^ 
iir'the economy. 



Recession - a period in which economic activity slow^ / 'product i 
declines, and unemployment rises. * • , ^ 



on 



1j6. Identify two basic methods the Federal government can use to stabilize 
the American economy. ' ' • 



The government c^n influence the economy by using fiscal pq^icy 
(the ability *to tax and spend revenues) and monetary policV (the 
.ability to'cohtrol the supply of money). 



17. What is a social cost? 



A ,third 



other ' 



party incurs a^ cost because of the economic act^ions^ of 



p^ppli 



e. 



18. What is a social benefit? 



S 



L third party obtains benefits because of the economic ac^tions 



of other pjsople. 



12 
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' TOS'HODSL CHART - Your Tool for Organization aad Hevie-r $ 

f . " A chart is. goiii^ to tised throxigliout '^liT^it as a podel of the econooy* 
-It begins as a sinple nodel and becooes laore cocplex as the sjbudents learn, 
the ccrticepts. sxiggest you maXe^ transparer cies of the codels^ Ifee first 
■Qodel IS found on the fpllowiiig page. Succeaiing aodels follow on pages 2^, - 
. -^24; 42,^49, 62, 12, 31, 100, and 104, . , 




' • - . • - ',KODBr; OP TIffi AMERICAN ECONOMIC SYSTEM 



BASIC rXXa 



aoilC COICSPTS 



She following clbbepts have been identified as iiecessary for a basic understand- 
ixig of ecoaooi-cs. i^*ese .concepts are used throughout this ufiit^ This list is 
zK>t oeant to be e^&austivex to the contrary, it represents only a foundati<^ 
froQ vhich a core ^eiKplete uiider standing of ec<xKxaics nay be developed. 

The definitions fo5.&»ci3ig each concept are designed to help teachers irrprove 
their understanding" of each term and to provide teachers with a bas? line for 
student evaluation. It is not intended that stpdents be required to neoorize 
these definitions. 



K0D2LS 



CTRCOLAR ?2X)W 



COl^SUMER 



PRODUCER 



GOVERl^MEITT 



Sinplif ied representations of zx^re coax^licated relationships 
between prople and/or, things, i.e. zK>del airplanes* road laap/ 
sirmlated sgace capsuj.e- 

Aggregate Flow Econociic Activity — A visual device wMch 
attespts to represent the two basic types of transactic^s 
found irithin any economy; those involving the purchase and 
sale of cOTiplete goods and services and those involving iiie 
purchase of resources which are to be used in naking other 
goods. Two flows — represented by arrows ia the pictorial 
representation — are associated with each transaction in' the 
economy. The flow of cioney to the seller and the flow of 
service or product to the purchaser. 

Individuals or institutions which ,bay/use resources, goods 
^d services. ^ 

Individuals or institutions which use the resources of. 3,aBd, 
l^x>r, capital arid time in cocibijjation to zaantifacture a par- 
ticular goods or services. 

institutions which have a regulatory funqtion. In executing 
bhis responsibility they also become consumers and pr6^ucers> 



FIKAKCIAL institutions which collect savings and xaake loans for invest- 

INSTITUflONS ' ilents in the economy. _ . ' • • ' . 



SCARCITY 



RESOURCES 
LAI© ' 

LABOR 
CAPITAL 
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This concept refers to the situation. that in the reai world 
the acquisition of desired {wanted) thiiig^s'' requires both a 
choice apd effort. This choice is necessary because therp is 
a IJjaifced asSbwnt of products and resources while prople Ipve ^ 
unlimited wants. 

A resource is amything that can be used to satisfy htsaan waiits. 

Nat^u^al resources -vdiich can be used in production. land resoxrrces 
include suc'h 'things as farmland, wkter, crude oil and mineral de- 
posits. . (Gifts of natxire) 

• ♦ 

The physical and/or mental productive ability of people* 

Man-made items that are or 'can be-^4sed in productiori. Capital' 
resources inclxxde such things as tractors,' tools, shovels, a^ 
f 

-15- • • - • 
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Concepts {cont. ) 



OPPCRIUIJIT? 
COST 



IKCEJJTIVES 



HEKARDS 



MATERIAL 



pfeycHic 



MARKET 



SUPPLY 



.fcaildings. I^iis ^iould not be confused vith sooey^ stocks, 
boDds, or 9tber paper assets. 

The raost restrictive resource ve possess^ Taa existence of 
a finite life span will necessitate the rfioosing or orderiiiQ 
yrhat to produce. « 

l?ie benefit/ or ;ya>lue of the ben efitz-^i^ that is foregone by 
cbo6sing cne alternative pver another . toe gives up the op- , 
pprtunity to va.tch television when a decision to laow thfe grass 
is rade. ' ' > ' ^ 

Tae factors vrhich tend to «^cour^e behavior or deterainatioo. 

^^jfj^irig generally accepted in exchange for other things^a \ ) 
neditca of exchange for other things — ^a nedixra of exchar^ge 
(paper currency, coin3, ax^ checking accounts). 

Payzaent in the fona .of wages, interest, asd dividends on r^rpfits . 
which prc^^de the usual imfentive, for individuals to nake services 
and o^Lt£l available to others. 

The aaount of revenue left for. a producer after all costs of 
production are paid for. Man5(^ individuals ar^ firms are stisru- 
lated to prodoc?e particular ^oods and services becacuse they* 
exoect to isake a Profit. 

PlTysical "itens vhich allow individuals to live in his enviroi^- 
nent. Traditionally these itens have taken the fora^of clothing, 
transportation devices, hemes and, labor-saving nacAines. 

Psychic incentives stinulate 'behavipr* because individu^s feel 
or e>Q>ect to feel better after that behavior is executed* Tliese 
feelings are uni^que to eaclr individual. / . ' ' * * 

A situation within which buyers and -.sellers cocnnunicate with one 
ahother and in \riiich exchange of goods and services ^take place* 

The vatrious aaoimts of goods or ^ervice^ which prospective sellers 
would be willing to Sell at differing price's during a given period 
of tine {with all other prices and production techniques reaaining 
the 'Same) . 



DEMAIS) 



• PRICE 



NBGOTIATICN 
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The various anounts of goods or service which prospective buyers 
wQuld be willing to purchase at different prices in a given 
period of tisae (with all other jpr ices, incones and tastes- refin- 
ing the sacie). ^ 

The value, in paonetary t^njj^, placed tjpon goods or service through 
^ mcirket interaction between bujs^rs amd sellers* 
i*r . .* ' • 

The process of aoguiring total infonuation regarding opposi^ 
* *?oimt5' of*-^i*ew — threxr uMlfylli^. <5ne •"s'^'po^J.ion *thrcnagh a give-and- 
..',take laroc^durey . • ^v, 



CoiiCepts Icont.) 



IKFTATION/ 



HECSSSION 



POLICY 
> 

POLICY^ 
SOCIAL COST 



SOCIAL BEI^E- 
FTT 



rne reiatioaships vhich exist betveen buyers, sellers, govern- 
saent agencies and financial institutions within the total 
econaaic systenu A change ia aay one of these parts of the 

• system vlll c'mnge am input on all other parts of the system* 
Sxajcple: if bayer3 cut hack 20% on their purchases and in- 
crease their savirijs, this will reduce seller's incccae, de- 
crease covemnent tax revenues, and -increase savings deposits 
in financial institutions. 

rne relative purclnasing power of the dollar as xneasored by a 
siarket basket of* goods and^ ser:vices» When prices rise with 
no change in quantity or quality of goods inflation exists. 
^Tnen prices fall with no chainge in quantity or qxaaiity of goods 
deflatic{n is occtzrring. ^ ' , ' 

.A reduction ^in basinets activity. Declines in investment spend- 
ing, production/ and eEployi&ej\t which cause consmner demand to 

( fall as incocses are r^uce^. 

« « 
Governnent actions which influence the availability of isor.ey 
and cre^t {purchasing power) for individuals and business 
groups.- • , 

(iovemsent actions which influence 'consuiaer demand and business 
behavior through taxation ar*d goyemment' sending . 

• Cost xi:5>osed vpon an individual or group df ^econc»ic acti<ms in 
which they have* no involvement* Hxaii5>le: chiljir^ ^o cannot 
play in schoolyards because of the health, hazards of air pollu^ 
tion are incurring social cost. 

Benefit aiaposed upon an individual or grcn^ by--econccaic actions, 
in which they ^ involvement. 



i 




Pri^aad 'Post Tests ?om Zero A 

BASIC KISOKLgPGE 2XP2a:TATI0KS 

scAScm* ;i-Kp o??CRrui:iTY costs 

X. Khat is the basic problem faced by every ecoisomic systen? 

2. ^ Khat basic qnestiond xsust every econoaic systea answer? 

« 

» 

3. Khat are four baisic econocdc re&ources? 



4* What IS "opporrunity cost"? 



\ MARKET 



5. Khat is a capitalistic econtoic systea? 



6. Khat are major characteristics of a caoitalistic ^oon<x3r^l 



7. How does the Anerican Economic Systea c^pare with a capitalistic ecomxaic 
systen? ' 



8... ^Define •the followingr ecoTiomic terms ^ Tr\ey are ic^x^rtant to understand 
how markets operate*. 

(1) Supply * • ' ' ~ ' 

' . (2) . Denand " 

' • . . . ; . ^ . ' ■ ' - 

(3) Price . ' ^ 



9* What are three technique^ used in, the American economy to solve Ijaslc 
economic questions? * 
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^« • • - - Pom Zero A, Paae 

Basic KDWledqe Expectations (coat.) 

10. Khat is the govern2ient*s econoiaic role in the American economy? 



11 • Khat is the econocaio function of labor xmions in this ecooony 



^12. Khat is the ecoxujciic fan^ioiyof fafusiness nanageaent in this econoray? 

13. In this econony vhat enccarages people to produce ecooosjiic goods and 
services? . , . ■ 



4 . 

INTERDEPENDEIK3E 

14. Show how 4:here is a circular flow of econooic activities in this econocay.* 




15, .Define, the tenas inflation and recession, . 
(],) Inflation 

(2) Recession . 

Pf 

i ' ■ ■ ■ 

IB* ^Identify two ba^sic siethods the Feder^ government can use to stabilize 
tl\^ American economy. 'J ' 

f. t 

17. .What is a social cost? .' ' 



18. ^«hat is a social benefit? 

■ ■ 
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Activity 1 (Clas'srboq)^ 

« 

. BHAIKSTOKMmG "EC(»OKICS" 

Goals: , 

The student 

1; is able to brainstora entry ktu^ledge about ecx^ncaoics. 
2. is* able to categorize brainstorsod data. 
TRgK I - BRAIKSTOI^HINQ T1«: 15 Miirates 

Materials ; 

Butcher paper, felt tip naxkers 
✓ 

Directions ; 

''l. Place 3* piece of . butcher paper on bulletin b6ard. 

2. verite "Brainstorming Rules" on the boeurd. 
3« Ask, "What does th'e tena 'economics* meaji to you?* 

4» Accurately record responses. Do not edit-v Take 10 minutes ♦ 

3?. 



; > 

Brainstorming aales 




* 1^ Any idea is acceptable. 




2* Feel free to piggyback on eunother idea. 




3. A lot of - fci^s are important. 




. 4. Spe^ right up. * 




5. Do h|>t evaluate any idea, e.g., "That's. a' 


good/bad idea.^"^. 


6., No.-conimercials or explamations/ e.g., "We 


should use that idea because..." 


■ i 




TASK I (Braingtornlng) - Teacher ttoteg 

Patience is critical .in this 'Activity' Be.oereful tQ v»it out •tod cut silences-^-* 
tell tiiea to enjoy this silence. Don't 'let students .wait you out. In 
a<3dition, "I don't kt^y^ Might be a very appropriate student answer. Finally, 
try to adhere yery clo«el>^ to the brainstozaing rules and itesi 4 iti activity 
direction*. 

20 



TASk II 



CLASSIFICATION OF ECONOMIC YUCmjSDGE 



Tlzaei 20 Minutes 



Materials: - ' 

— . s. . ' 

1. List of words dnd phrases frcjn TASK t*. • . ' 

2» Orie sheet of butcher paper for einct. qrbnp of ^ttadents* ' 

3* One felt pen for each group of students. 



Directions: . . - 

' 2 • * 

1. Divide class into groins of three -sttidents* 

- • * . \ ' 

2. Have each groiro refer to butcher paper list from TASK X. ^ 

3- Have the groups divide their bujbcher' paper into several columns and 
. ^then list the brainstona items iSito groups that go together* r >> 

4. Look at each jeolusan and label each with^a name criteria that describes 
the iteas belbw. \ 

5. Have groups post their work cn the wall* ' 

6/ ^fter group work is conipleted explain that economists oft^ classify 
inforsiation with the following four categories: ' t * 

Consumers ^ 

Producers 

Government 

Financial Institutions * 



Debriefing : ^ , ' - 

1. Which activity was the easiest to accomplish? Why? 

2. In what other sitiiations would it be useful to* brainstorm? 

3> ^ow did^the— c^assif i>at7 0jx,,task^ the brainstormed data<». 



4. What were -the similarities and differences in the clasfsif ication methods? 

5. Would the categories used by economists haive been useful in . classifying 
your data? Explain. ^' ' ' ' 

6. Which is the right way to -classify Sata? . . - 
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TASK II (Classif i<:ation of KfK>wledge) - TeAcher wotes • - 

Any cla5«if ication systesa students co»a up vitJi-ifl altrlght^-cven if it is 
alphabetizing. The skill of classifying and categorization is an Ij^^^rtant 
activity in ^ial science. This activity is inteMed to hrlp thca b^in to 
understand and use that skill. 

. 2L: . '. 
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Activity 2 (Hoiaewbrk) ^ 

PRICE^ CHECKLIST / 

. • • * 

♦ 

Goals : * , • 

Ihe student ' ' * • 

1. is able to cOTroare prices ^jDong stored. 

2, is 2dDl€ 'to detersdne price changes for comodities over a three- 
week period. . 

3* is able to hypothesize reasons for the price changes* 

4. is able to cccipare imit prices arong cooesodities. 

Kateirials : 

copies of Pona 2A <6ne per student) 

Directions ; 

1^ Distribute 2A (one* per student) 

2. Determine due dates' coenpleted forms are to be collected and amalyzed 
during the third week of the unit* (This can be either individual^ 
or snail group activity.) . 

3. Assign different food stores to students in order to have price 
comparisons. - 

4. Remind stfudents to* check price lists each Thursday* * 

5. Explain unit pricii^ to the students. (You might want to invito ' 
a grocer to class.) , 



. This activity is debriefed at the end of Activity #10. 
I 




Activity 2 .ft>2rlcg Chec)cligt) - Teacher Wotes 

This activity should be scheduled for^ apejrif id days to gathei infornati;fiJii^ such 
as every Wednesday. It is up to you whether to include sale prices* If you ^ 
choose to use sale prices, the stxadent infbrxation will include greater price 
fluctuations. This raises questions about vhy pr^es chan?*. tot acre infer- 
Mation, see th« Big Apple activity. ' . , * 
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Forn 2A 



IKFLATION SUR^'EY . Na!ne_ 

PRICE CHECKLIST 

. " Store 



Location 



Directions; Write the price and the unit price for the following itecis on t^f 
dates agreed to in class. 

ITEM * ChecyLjtX^^ Check #Z Chfeck *3 , 

Date: Date: Date: 



1. Whole fryers <per pound) 

2. Fresh ground beef (pound) 

3. Rib steak (pound) 

4. ' Darigold Butter (pouiid) 

5. Kraft Sliced Cheese, American 
. (12 ounce package) 

« 

6. One dozen eggs 
(grade AA lacrge) 

7. Potatoes (10 pounds) 

8. * Fresh carrots (oer ooxind) 

9. Baricinas, Chiquita Brand-^ 
(one pound) 

10. Kellogg 's Com Flakes 
(12 ounce package) 

11. Kidney h^ans, Golden Grain 
Brcind (one pound) . 

12. Bumblebee Txina (6-1/2 ounces) 

13. Maxwell House Cbffe^^ regular 
grind (one pound) 

14. -Wonder Bread (one pound loaf) 

15. -^eocar-Cola_ (16 ounce bottleT 

16. B^rdseye Frozen Com 
(10 ounce) 

17. C & H Sugaur (one pound) 



- r — 
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optional Activity (Classroto) Tlaet 20 Minutes 



Goal: 



The student is able to distinguish between consuaerr producer r govencaent^ and 
* finaricial institution roles using pictures froca periodical literature. 

Materials: . r ' . 

— ^ 

Glue; scissors; 4 boj^s for cliK>ings:- (1) consuaer, (2) producer, (3) govern- 
ment, (4) financial »stitutions; tagboaurd cut in 24" dianet^ qircles; collection 
of old niagcizines. ? > " 

Directions: rT" 



1. Students pla6e clippings into appropriate box^ ' - 

2. Divide class into four groups. 

3. Assign category to eacA groups 

4. Request students make montage representing category assigned.' 
5". "Attach finished montages to bulletin board. ' 




? 



Optioaal Activity (jtont^ge) - T^dcher Notes 

Oar %/riting cocsaittee has disagreed on whether thii^^activity d^^^gipr^^ate to 
senior high stbdents. It is meant to be a quick actiW^t--i<MtfTrr^^^^^^e5 the 
basic, concapts (categoriesO-.of ^onsuaer-* ^fc-o^uce, govemaent &nd?b«rtkjffig • -pieafse 
try It and gxve'us feedback on bow well it was accepted by students and how 
well it reinforced the concepts. > 
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Activity 3 (Classrooa and Homework) 



rial: 



20 Minutes 



Goals: 

The. student 

1, Jchows the definition of a •'^model.". 

2^ knows that models are nsed extensively *in our society • 
3. able to interpret a cifSoier flow econocaic BiaHel. 



Materials: 



Form 3A, Models 14orksheet (One per student) 



Directions : 



\ 



1. Expleili to thfe students that lactSels are a sijii5>lified way of looking 
at complicateil relationships. , 

2. *Ask students foir sooe examples of conoonly used ^lodels. . 

3. Request students' to coo^lete Fo^ 3A, Models Worksheet.''^' 

Debriefing : • * 1 ' 

1. How' many different models were^ g|Lven as exaiiples? 

, t J" • 

2* Interpret the circular flow model in the Basic Knowledge Expectations / 
page 9. " 

3* How, does the model on»page 34 dil|fer from the one in the Basic KnowSWge 
Expectations? Why? 



rvi^i 



4> Exiamine "goods and services" component of Model Chart* 



*^ ^VME! Activity 3 (Models Worksheet) - Tcadier Wotea * ' / \' 

This will probably be a dtf^icult exercise for^^tud^nts to iccooipUsh. *Th^y 
xaay not recognize a lar^e||m«ber e^aajples i^t .Dodei«^' Use.gJ^^SdSormMtion*' 
f^oc^ your ^^ding to help thera alort/.'^ You aay vish to include road i^i>s,.gld6fe6,' * ' 
spaceship \ioulators, f<ishion oodel&z st^eotype b^h^vior pi^tetxis, ©odel ,eJjt^ 



plants, equations* recipes -as saople ^eis-. Tn additi<5n» Addison-^sley Poblishiiig 
Ccwpiky has a 12 ninute sound *f i Ijastfip introdijcing students to , the rfattir* it^ " | 
use of.aodels in everyday, ii£e and m ec^noaics. This^c^jj..^ obtaiAcd l^ram fffor 
Addisii-Wesley sales representative. The second »odkr"^questiob 'f3 is^irtcoBplotc 
at thi tijae. It only shows one par^.of the flow. Help th©:. student* under^ta^d^ 
that ^odel relationships are built one cooponent at A,ttofe. • y 



2.6 ^ 



/ ' 



Act^ity 3 {Hooewcark) 



Fcr» 3Ar Page 1 



^KOSLS W0H3CSHEE7 



Kane 



■A' 



Teacher^ 
Bour 



Thia %#or)c«hect is designed to help you ?2nderst*od vh^t aodels are^ -how they are 
created axxS how they nay aaeiat you in knowing «nd reaaBbering ii^rtant infor- 
mation. -Jai we aak is that, you ^follow the in»tn«tions isarefully and write your 
cowaents legibly in the space provided. , If you follow these two si^le direc** 
tions, you will kxxnr enough about aodels to do very well in this unit. ^ 

All of us areVintrodticed to zaodels everyday. Hany of these help us understand 
thihgp better'^nd help us do things well. In the space provided lisfsix ©odels 
you are familiar with and how they help you. An example is provided. 



MDdels 



Purpose 



Examples; * ^Suit Pattern 

Hoxise Blueorint 



Actuarial Tables 



Ho produce- a unit that fits 

To buil d a house to owner wi shes 

To predict age of death 



1. 

2; V 



3. 
4. 

5/ 

el- 
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If" you have completed your model listing, you probably realize that our %#orld is 
J^'dll of models. If you don't believe this, ask to see the list the person sitting, 
jriext to you has developed* He has/listed items you dfd not tfiink about. Assuming 
that each 06. your classmates has at least one different: model than the rest of the 
clas^, which is very possible, you cagn^ee that a^ large *nimiber of models does exist. 

Tlie purpqse of modj^ Is is to' «bow complicated relationships between people and/or 
thing^^ in" a mor^ simple manner than actually going out and making all'^of the actions 
or observat tons ourselves. CertaJLnly, it is easier to draw a house floorplarf on 
pat>er (showing the ;r^lation^p of doors to windows^ wall to total area, etc.) than 
actually build the house so your contractor knows what you wzmt him to build for 

. ■ . ' 27 * • 

' • ^ — / ■ • '-33- / . • ' ^ : 



Af^x AcTivity^a^ Yom model chkkt' 

SHOULD LOOK l/kethis-:- 







tJLI_ 
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Activity 4. (BoBiewcark) 



Goals : 

Hie student . 

laxnrs there are- liaited resoorces for pepple •'s^ imlixaited vants* 

2. 'JcDovs the definitloa of opportqnity cost (jaonetaxy and nocroxieteury) • 

* 

3» 'is able to "ccBHConic^te* with his family* 

Materials^ 

5ora 4 A (one per student) 

Directions : 

— Tt ; 

Introduce c idea thatt each stxident's family has just received a* $2/000. 
windfalls 

2* Distribute Fora 4A and read dire ct i on s* 

♦ 

3, .Be sure and write on the fora both yoiir choices and costs . 
^ ^ ~ 

^ * 4. In the decision-naking process the family may add real items "to the 
list. ' ' ' " ' 



Debr iefing : , * 

JI. Share some of the lists - identify the five most popular choices- 
2* V?hat is the purpos^ 6f the second column? 

3, Why aire all the items in the second col»n "costs?" (e^g., if you 
decide to buy the motorbike you will have to* forego the opportunity 
to buy sooething else 'you wzmt, i*e*/ "opportunity cost*") 

4. What xise would a. choice-cost activity be to a family? 

' 5. Examine "gocJds and services" component of Model Chart, v 




ActiTlty 4 -» Teacher }k>tes 

this i» a personal money exaaple^of a scarcity situatJon^t Don't let t}?e iitod^ta 
be confused and generalize that this can only happen on » personal level with 
Doney. It also happens at regiotC^l levels (land use problM) and on national 
levels (energy shortages). Scarcity is involved on all leveU (personal, faaily, 
cof»anity, region, state> nationalr And international) and is associated with 
real resources ($and, labor, and capital). The co|t of all decisions are th^ 
items not chosen. 



Tg2 CD J/ J rP T O? SCS^SCiry AICD C5^>02I^JKIT5r COST 



Your faaiiy has received a vir*dfall of ,$2,5>DO. Call a family caaferesce to 
deterrdne the best choices on bow to sperid this Taoney. ^Frcca the list of scg- 
gestions beloV/ place your phoices in the left-hand coliicn and the ressaining 
iterts in the right-^hand colunm. 



1. $400 tJ5 pay incone tax owed — can be deferred for another year 

2» $800 for braces for your teeth ^ . 

3. $SDO for x^e college edticaticn fund - 

4» ' $800 for new dining rooa carpet, . / - / x 

5. $1,000 for down payisent on; a laJce-Jot 

6. $200 for a rotorbike 

7. $90 for bicycle for your sister' 

'8- $400 for vacation to Disneyland for the' fsaily 

9. $900 to allow your father to finish his college degree 

10. $1,500 for; badly needed bedrqpca added to house 

11. $850 for gall bladder operation for your zaother — she has put it off for years 

12. $400 for_ Slick Watts' Basketball Camp 

13. $200 for new tires for faniiy car — old ones are not safe any laore 
»14* $450 for a freezer to cut down on food costs' 

15. $600 for vacation trip to spe grandparents living in Bar^'SSbor/ Maine — , 
they. are elderly and have not seei) t^e faiaily for nany years ^ 

16. $800 for stereo tape system' ' , ' 

1^ — -gl^vOO ^'send Mom and Dad to Hawaii for their silver wedding' anniversary 

18. $1/200 for new roof for house — old one starting to leak , 

19. -.$500 for trew clothes for school 

20. $200 for Neighbors in Need to buy food for poor people 



^ CHOICES 


COSTS (What cannot be done). . 


. •» * * 
.' ^ 


— — ' ^ — ; — ■■ : ' -7 

. M- . - ■ ■ • 


$ 

I • 


t 
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Activity 5 (Classrooca) 



T2j£^z IS Mijnites 



COTX)HTC!3ITSr COST KC 



Goals: 



^5ie student 



toovs that opportunity costs are nonnxmetary* 



2. knows that opportunity costs are involved in all ecooocac decisrons- 
'3. is able to identify the opportunity costs in a social case etxidy. 



Materials ; 

Fom si, the Real Cost Cone per stodent) 



Jtote to Teacher: This activity will reinforce the concept of cs>portnnity 
cost and ectohasjze the nomaonet^ary c9Sts in a social 
/ diiersaa situation. 



Directions ; * ' * . ' \ ^ 

1. Distribute Fonn 5A/ the Real Cost {one per student),. i 

2. -^ Organize class into five-persop city pouncils smd have each group 
^* ^ coaiDlete Form 5A. ' " 

Debriefjji^ ; • • * - ^ 

1. Have each group share its decisions. 

• - 2. ^ fevaluate each list and predict communxty consequences; 

' . ' ' ' * . * • .... 

3. Identify 2Lny major community or state issues/.that are similar 'and ^ 

identi;^y the opportxmity costs. . ' . 

4. How useful is this as a \3ecision-Hiaking tbol? E^lcdn. ^ 

5. E5camin& **opportiinity cost" component of Model Chart. . , , 
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Activity S - Teacher Notes 

Be careful to emphasize the opportunity cost \s n&t naonetary co^t. 

, 31 
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Kac^e 



THE RSaL COST 



Ibe City of -Odessa, the county seat, has a populaticsn of 10,000 people zaost 
of whcra are employed in agriculture, saaall^baisi;jesses and county goverxsient- 
It has recently been deteradned that an aray infantry training base will be 
located nearby. The base vill bring to the town an addi'tiosial 10,000 people 
oyer a perj^ of three years^ About half of these people will be p em a n ent 
residents. Ihe other half will turn over every twelve zaonthSr Ito au^cocEaodafce 
this population growth the city should provide the follcwiisg services: 

• 

1. 10 new policeaen * 

2. 3 n'ew police cars 

3. 10 new fireaen 

4. 2 new fire engines 

5. sewage disposal plant 

6. construct sewer- lines 

7. 1 new school 

8. new library a 

9. 20 additional teachers 
10. 100 Eliles of new roaids , 



The city council's dilemma i& it has the resources to provide only three of 
these needed services by the tine the base is coc^leted. As a meaber of the 
city council^ which would you provide and which would you forego? Identify the 
benefits the coccaunity will receive and explciin the opportunity costs involved 
in this decision. Be prepaired to explain your decisions to the class. 
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ActijQ.ty 6 (ClassrooQ) 'rises 40-60 Minotes 

* 

LSCTURE/DISCOSSIOM/WORKSiEETS: "iSovr Econocists Classify Rescnirces* 



Goals : * * 
Ih^ stiident 

1. knws that land, labor, capital, and tiise are the inain econonic resources. 

2. is able to categorize resources tinder land, labor, or capital. 

3. knovfs the najor resources in. a given prodxxjt. 

Mat erials ; 

!• Frora 6 A (one per stxadent) 

« 

2. Form 63 (one per sttadent) * 

Directions : • , * ' 

1. Conduct lecture^discussion on economic resources. (iSee page 45 
for guidelines.) 

2. Students individually conplete Forn 6A. 

3. Correct Fona 6A as a class. (axe, capital; oil, land; bxilldozer, capital; 
workers, labor; factory,, capital; fish/ land; -lathe, capital; desk, 
capital; screwdriver, capital; seaweed, laiid; teacher/ labor; * trees, land; 
silver, land; doctors^ labor; computer, capital.) 

.4- Sttidents individually co!i5>lete Form 6B. . * 

5. Lead debriefing session for Form 6B. ' , * ' 

6* Conduct short lecture session. Provide the follo]d^_ inform 
"The three basic questions any -eeoncilic system :must answer are: 

a. What will be produced? , - ' u 

b. How will it be produced? ^ ' 

c. For whom will it be producjedt" 
(see Economic^ Jdeas "and Concepts, Page 9) 



.J 
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D^riefing Questions After "Pizza Signals" - Form 6B 

1. ^Wbat are you and your friends setting in motion v^en you buy pizzas? 
, a. Think in terns of demand on land, labor, 2tnd capital. . 

I • . 34 / 
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Activity S, Page 2 



I5iink in terms of ppportanity cost, 
if pizzas were not being laade?) 



CWhat prodxjcts could be produced 



Note to Teadier s Insert this infomation:"'^5ie proprietor of the 
pizza place saist pay a 20% income tax on net 
profit, *• 

Cm iHiixOc in tenas of government revenue8/e35>eDditure&/ (Demonstrates 
long-range iErpaict of a purchase.) • * , - *^ 

2. Tftxat. effect voizld you have if you -stopped purchases of pizza? 

a» ^Mnk in ter^ of laxxi, labor, and capital. ' 

b. Think in terms of opp o r tu nity cost. 

c. Think ixv tffnns of govemeaent. 




Activity 6 - Teacher ik^es _* 

Don't get involved in the government role in theVccnoay yet. Also realize that 
these questions are surfacing the concept of interdependepce. ~ 



Activity 6, Page 3 



In prfeparation for this* iecture/di^sfeion reference should be made to pages 
of ScoDoaxc Ideas aiid Conc^ts and to the glossarV of Basic Sccbopjc Qpncepts . 

Ift classifying resources in categories of lai^d, labor ^ and capital , yda nsay 
fis^d that so2ie resources h^ve no -clea^r-^cut* category in v^irch they fall, ' 
i.e., sausage^ himanjjt^lents, gasoline, dooigh, flowers, etc., 

The teacher, therefore, may vant to include sooe items in zabre than one category 
or create a new category of "hard-to-categorize" items* (Even most economists 
will have a Ixst of hard-to-categorize items ^hen. asked to place all items undexf 
land, labor, or capitals) , * 

One other note, don't confuse "capital resources" (man-made resources like— 
tools, factories, buildings, etc.) vith "financial capital" (intaxigible items— 
"money, stocks, bowis, etc'.') which is used to purchase capital resources. ' 



_ TEACHER*^S ANSWER SHEET FOR ACTIVITY FORM 6B 

Classify the underlined resources that went into maJcing pizza. 



LAND 


LABOR 


CAPITAL 


TiKE 


MEAT 


CLERK 


TELEPHONE 


HOUR 


GRAIN 


CHIEF BAKER' 


FOI« 


MlJn/TES 


SALT* 


. DELIVERY BOY 


* DOUGH 






FARMERS 


OVEN 




* 




CARDBOARD BO'X 








ELECTRICITY 








» FLOUR 








CARDBOARD 








SAUSAGE 








SACK 








MILL 








GASOLINE 








PAfEIl 





♦some resources are -hard to classify- Salt can be a natural gift from nature 
(land) , but if it is icxiized it becomes a man-made product (capital) . 




Qmlz I - Teache r Notes 

Take a breather - you will soon have 150 papers to correct, 
. .. .-45- 
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Fartt 6A 

Tine: 10 ttiimtes 



\ 

RESOURCES WO^HEET j 



Look at the list of resources below. , Then categorize then into land^ labor, 
capital. . ' ' ' 

M 

Category * Resource 



axe 
oil 

bulldozer 

construction* workers 

factory 

fish ■ - 

lathe 

school desk . 
screwdriver 



^ seaweed 

teacher 

trees 

\ ' silver 

* ^ " doctors 

' ' con^mtef 



PIZZA 'slGlS^,.^. 



Form SB 

Tinet 10-15 Minutes 



YcM pick lip a telephone and order a large pizza for the faiaily. Wiihin an hour the 
delivery boy arrives at your door - you pay hirs >$4.50 and everyone 'enjoys the pizza. 
-Sinple# you say^ Yes^^on th.e ^xirface, but did you ever realize tpat when you nade 
the decision to buy that pizza you sfet in action a train of events and coccflunicated 
a series of taessages along the econocaic line siaasewhat is you do when dialing a tele- 
phone number. Let's follow the sequence ajid see what happened to your orders 

First of all you ordezred the pizza to satisfy your needs .(you were hxingry)* Irene- 
diateiy, you Lifted the telephone (a service suf^lied ;by a p^Jblic utility), and 
ordered the pizza. The cleyk \^?ho took your order wrote it on a fona and passed it 
through the windov to the chief bak;er. He looked at it— checked to see which of 
his bakers was least busy and passed it on. Ihe bakez; prpceeSed to mix the dough' ' 
and prepared his oven. Within an hour the pizza was, ready. Ihe baker put it in,. a 
cardboatrd box; called for a delivery boy euid within minutes it was on its way tg^youv* 
Still slinple, you say. Yes, it*s still pretty miKJh'ja process of chitting down one 
domino and the rest fall. Let's look a 'little closer though. 

Your 'original order used up. electricity , flour, meat , cardboard, etc. Every pizza 
^ produced neans so mtch more of these things used. If one pizza us^ one-half pound 
of flour — 100 such pizzac means a sack of flour, which means so much grain gro\ind at 
i mill aixi an increase in some fanners plai:iting, irrigating, and reaping activities. 
E^ery single pizza is one part of a larger decision to produce more flour. Every ^ 
pizza bought is in fact a "vote" for the production of more flout. ^ Every pizza 
botight flashes a message which reads: "more flour, more salt^ more sausage / more 
electricity, more gasoline , more labor , more paper ," and so on throxigh a long series 
of reaui sit ions. . ^ 

Classify the underlined resources that went into making 'pizza pies. 



LABOR 



CAEITAL 



T^IME 



1 




nui2 Ir Part 1 

Part '2 will be distributed after you boc^lete this part. 

1. Khat is the basic problem -faced by every economic system? 



2» What basic questions roust every economic system answer? 



3. What ax^^Qur basic economic resources? 



4» What is "opixirtunity cost"? 



Bart V^sCQlAsfe^oo^O ' .-"^ ^ - • - r^iiaes IQ Minutes 

53ai2 I - Twoliay Kat5hing " - * r . ^ - . . 

Directions: la tiie blanks provided, oatch the co r r es po ndin g dftf lni ^ tlpo. with^ 
* #^ the concept* * . ' 



r ' Concept^ 
ll. CapitaL 



2X Consuaer 
4. -Xabor 

) 

5« Land 
j6. Models 

7. Opportunity 

Cost 

8. Producer 

9. Scarcity 
10. " Tixae 



O 

:p o o 
^ o 



Definitions 



C. 



Tlie oDst restrictive resource T?e possess- 
ive existence of d finite life span will 
nteessitate ^tbe choosing or ordering 
what to produce. . ^ - " 

Jhe physical and/or laental productive 
2Lbility of people* ' ' 
!Zhe l>enefit; or. value of the benefit/ 
that is foregone, by choosing one alter- 
native over another. Oie givjes^m? t^e 
opportunity to .watch television when a 
decision to now the grass is Eade. _ 
This concept refers .to the situation 
that in the real world the acquisition 
of desir^ {wantedT things ^requires 
both a -choice andA,effort.^ This choice " 
is neqe^sary beca'ose. the^fe is a liiaited, 
-^[incHint of proGryc1^'**a;ad reisdurces wlule' 
people have uni-aiaited wajU^s. _^ \ ' 

' Man-inade i^ems that^are or can be used!^ 
'in production. Capital resources in- 
clude -^ch things-^s tractors / tools , ' 
shovels, and buildings. ^ This should not 
be confused with faoney, stocks, bdnds,^ 
or other paper assets* . . 
The value, Tq- xnoriet^Lry termk, placed 
upon a g^>ods 'or service through market 
^ interaction between ijuyers and sellers. 
Individuals or Institutions which buy/ 
u^e resources,, go6cfs/ and services. , * 
Individuals or Institutions which use the 
resources of. lahd, labor, capital, arid > 
•time in co2nbination"*to faaiiixfacture 
pariiicular gt^ods or service. 
:.• Siir5)lified representations' of more -com- 
plicated relationships between .people 
; i^nd/or things, i*e. , 'model airplanes*, 
road map',- simulated space capsule. 
Natural resources which can be used in 
production.-. Land resources include/ such;'' 
things as* farmland^ptiSaterf crude oil, 
and mineral deposits {gifts of nature) . 
Institutions which collect -savings and 
make loams for investments in the economy* 
Institutions .whijch have a regulatory func- 
tion. In executing this responsibility, 
they^also become, coil simpers and producers* 

-51- » ' 
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Actiyity 7 CClassrocx3.an4'ficoejfor)c) - 2 Class ^erio^ 

IHC22JnV2S: sKONEY^ PRCS^IT, KftTSRIAL^ PSYCHIC 

' Goals t 



The stu4exit 



7 




t . 1. knovcs that work incentives arc ntanerlius ^nd varied ancng^eopie. 

^' 2. kno^es that stereotyping incentives for groups of people^are highly 

. questionable ♦ • • ' 

^ ' ■ . ■ ' , . . I- . 

^ ^Materials ; - . . / , 

torsos 7 Ai, 7 7 A3, 7 A4 - Motivation ^forksheets (one of each per student) 
Fom 7B ^ Group Tally. Sheet (one for" each work groiQ>> , 



Directions ; 



xonr. 



1. Divide the claes into groups of 

2. ' Band each group teesaber the four Incentive Worksheets. 

' . 3. HaVfe stxidehts individually rank reach of the four- categories. : 

'4. i-i^sabers of the grot^ deter?aine interview chbices. Each aeiRber will' 
' ' - intezrview at least «one» . ■ 

5. Individually, student selects* five., items €rca his/her sheet in tKe - - 
• left margin that hfe/she thinks repr^sent^incentives for the depicted . 
person on the sheet. 

6- The>einaindW of thdf data is to"be' .gathered J^y intervie^. 

Upon completion of th€f homework interview assignaexrtr ^the teacher should tally 
the results of the stT^dents* interviews using the enclosed record form. HOTE - 
It is siiggested that a transpeurency be. made of the record forra and an overhead 
projector be used for tally and discussion purposes. If an oyerheawi is not 
available, it is suggested that the f ora be duplicated*" on the blackboard • 
Through student-tiSSicher discussion tAUy ^the restilts. . 'stjodents may copy the 
^ tallied results wi a copy of the record form for their own information* ^ , 



Activity 1, Page 2 
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A discussion «hould follow osiog the tallied iafontatioEt cmde data froca %«5iich 
corK:lQ8ion5 can hit dravn. , . , " 



Debriefing Questions : "* - 

, r 

1» Is there any otc value which seess to l>e accept^tble for all id^tiSied 
groups? Khy/vhy not? > 

• 2. Khat values sem aost^iBportaint to the basinesaran/tior)cer/retired/ 
student? ^ . 

" 2* ^ Does age sees to have an effect upon personal valtie^? 

4*. Does sex seea to hatve an effect Tspoa personal values? 

5* Bo^ closely did you predict, the value response^ of these groups? 

* * * » 

6. What iE5>lications does this incentive inforaation have in regard «to 
hovf our econdcaic systeca worses? 

7. Exanine the "incentives" coenponent ot .the ifcxlel Chart* ' : 



• Supplemental Activities: ^ ' , ' / ' 

- / ' ' • 

1. Assign the students the task of identifying a 5tork^ project \^ch ^rmld 
take *a|^oxiaately one lyjur* Have each ^student jLtXissgt to hire a fello^> 
student to dp that job.S The incentive tha± thfe stj:^eht 'uses as an induce-^ 
ment for the worker should be noted. llist the' incentives, use^ and accepted 
on the blapkboard* Discuss incentives which stimulate student •behavior. 

2. Select ^ur dr five .advertisepiehts fx<A aagarines or newspapers* Project 
these on a screen using an opaque projector. Have the students identify 
the behavior the atdvertiseoent is trying to^stimulate* (i*e*r haying a* 
car/ going' oh a vacation) >ftiat incentive <s) does the advertisemeht ude " • • 
to induce consumer behavior? 

Bead the following *ease' stu^ to the. students* Direct thean^to predict or 
• ' finish the story, dues identifying values/incentives ir^ available vithin 
the context of* the case "study. / * 

.Mr. Jones has jrist r'^eived his noticef'that he will 6e laid '6f f at the enS of this 
month. This distresses Mr. Jones greatly for he has jnaqjy bills .whj.ch ihciude a 
^housfe loan payment, caur loan payment^ boat loan payment amd .numerous credit card . 
bills. He has enjoyed hiS Job for i,t pajLd ^25,000 per* year./ . ^ . . 

That evening Mr. Jones framtically s^rqhes the want ads for possijsle jdb OKX>r- 
.tunities.' Ihree aids 'are ^selected* rThey aures . ' • - ' ^ . . * ' . * . ^ 

wanted - Manager of a la^rge^^orppration's productions defwtment. MAst be*' - , 
• ''willing to' work long houri? and weekends. ^ Expedience required. , •/ • ; 
Salary $20,000^ ^ * . * y ' 

.4.3 ■•■ • ■ - c . ; 
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Kant^ - Person who loves the outdoors. Here is an excellezst o^orttmity 
for a yoai>g. can £o get out jsC tee'tJildsI par necessapy* 
Salary $10,000 • * • . ' ; " 

\ *• . 

Kanted - Saiejs panager. Sere, is an opportmi;^. for ^-eneriffetxc person 
to earn fan exceptional salary, sell^feraM ^s^ae^lprodQctB 
salary is liiaited poly by-your initiative and gbility* 

tfhif-h job does Mr. Jones select? Support your answer Vith facts froo the case 
stpdy* Has knowledge of incentives helped you cake your prediction? 





Activity 7 (HQtivatjbon ifarksheets) - Teacher HotM 



■ thrs activit,? c^lls for- tb^st^iaents to get out into 'the .joaTOnity/ «s«>5ay o 
^..^f^i'^ ""'^'^ ^ Pr*ctic*,i„t«rvfevs i,r -class wouW help 
-z^^^ ,t f f«ls'thai this *tiv,ty is a real 

zinqer- and is critical to the.unit and the economic 'under ^eai>aings e^cted. 



nay caoso 
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Intr«taetloB?c Sellol I jcsi a stadfint at rdsJi School. 

Ke are stodjins a aai^ oc the tosrlcan ^ccnoH.^ ST^teis. We have an occajationaZ laotiTatlon 
currej, aad I woald lite to aslc for Toar help* All of yQar>a»wers will be tept cocpletely 
a a oay aw*. Ifcrald ywi be vllliisg tb help ust 

f . • • 

Directions: !• ^ear off left nargin ^of-MtlTatlcn vcsAs^ 

2. ??r>4 DotlTatlca i?cr4 Ust to the Interrrievees as an aid, . 
. 3. Have interrlsweee list sost layKBrtant lissentlvep In the ap^c^ate colnra* 
* .2^. ' isle each ixrf^rrl^ce the listed 'queetlons anJ record answers. 



Honey 

Material 
Wealth 

Dignity - 

" r reedon 
of Choice 

Profit 

Prosperous • , - 
Life 

Health 

Justice 

** * 
Secur-ity 

peace • ^ ^ 

helping 
People M 

Creativity 

Religious 
Belief - 

Leadership 
(Influencing 
Others) - ' ^ 

Capability 
, (Able To Do 
^ 'things Well)' 

Pleasure 
(Enjoyable 
Life) 




2. ikf to rw io»^ . 

5. Did yqj svaB^ mm yu jct? 

7. ECCKMC 0:#«t5 ID tOJ MJf HW€? 

wSex „ - 



'VALUES^ 




IWTER\/lEWEp PERSONS 
'fiAWK ,b7<bER -VALt/ES' 

e5»0 . ■ • 



IstrotoctloG: &lloi * ^ sa . » a stadast at j Sl^Si'S^sool^ 

tfe are steiyicg a unit en tbe Ash^ncan Zc^cmic 'Systeisu have aa occapariona;! jaotiTOloQ * 
sarvejj^ aai I raild Hto to. a«}: f<Si' jsctr help. All of joar acffwers idU bs tept cpo5>let^l7t 
aronjaacias. 'KscLld ym he Killing' to help us? ' * ' ^ i 

•* \ « 

I>lrectl«is: 1« 'Tear off left isargln of aotl-jfetloa verts, 

2, Hazi3 TOtlvatl&i ward- list to the Interrlewees as aar aii* 
5, Have Iz^terrlewees list tao^t isyortant Inoentl-res In tte appropriate cca?:Tm. 
^ Aslc each Intervlevee tbe listei^ciestlozis azrf record ajsi^ws. 



ERLC 



^Material 
health ^ 

Dignifty 

Freedoa 
of Choice 

Profit 

Prosper oois 
Life 

Health 

Justice 

'Security 

Peace 

Helping 
People 

Creativity 

Religious 
Belief 

Leadership 
(Influenciiig 
Others) 

Capability 
(Able To Do 
Things* Well)- 

Pieasurp ' 
(ETri^oyable 
Life) 



mm 



o 



3. EteTou tevcuDP «U5 w xi? 
fieri » Yo) »eaT c»«ff . f 

• • • 



-VALUES' 






.. INTERVIEWED PERSON'S 
, R^NK' ORDER --VALUES- 
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For:; 7A5 - Fidtired 

Hi^ School* 



^T ' l ir ofe^l^ l^y* Belief 2! - 

V{» are rtelyli;^ a tzdt' co the J^Berlcsn *?ccaoel;c Sx»ten, Ve faare an occapattcral a&tlvatlon 

•srrey, and I Hte to wittbct your help* All of aoBvers will be tept co^letel^ 

asooToottf » ^cnM 7K1 be lAlllng to belp u»t ^ 

Directions: !• 5ear o« left ttirgln of aotiratioa word** 

2. ^ary< -aotiration vcrd Hrt to the ipfcerviewees as an aid. 

5,. Ea« Intefnetiete Hat aott Irj^ortant IncentiTef la the appropriate colaaa, ' , 
jLflc each izrterrlewee the lifted questi«is aaal record a»^*ers• 



Honey 

Material 
. Wealth 

Dignity 

Freedcn 
of CJioice , 

'profit 

Protptrout 

Life 

Health 
JiiBtice 

''security 

Peace 

Helping 
People 

Creativity 
♦ 

.Religious 
Beliefs 

"Leadership 
(Influencing 
others) 

Capability 
(Able To Do 
Things Well) 

Pleasuri 
(Enjoyable 
Life) 



2. VkrriO^-^^^fif'^ 



5. v^*T 50 <ju u«i VST /sKtr flri^Dfr 



•VALUES' 




RED) 



lAiTERVlEWfD PERSONS 
RANK ORDERS-VALUES- 



So 

Bo 



3< 



?ora 7 - Stadent 



Introiuctlon: SelloJ X , a student at High Si 

V« ere stadjring a unit on th^ Aoerican EcodosIc Sjstea. have £n oceapatlocal jwtiTation 
Carrey, ard I vcald lite to ask for Toar belp. All of yoor answers Kil]^b5 tept coi^letfl^ 
ancnyiaosis. Voald yba-be vllllns to belp.as? / f 

Wrecttons: 1, Tear off left E;argln of aotlTatlon vobds, 

2« 5ai4 fiotiration vord list to the interviewees an aid. 

3. Bare interviewees list zaost important IficentiTes in the appropriate colusn. ' 
Aslc eacb interviewee the listed questions and rcccrd answers. 



MOTIVATION 



Honey. 



Mater 
Wealth 

Dignity 

FreedoQ 
of Choice 

.Profit 

Prosperous * 
Life- 

H^lth 

Jxistice 

Security 

Peace 

Helping 
People ^ 

Creativity 

Religious 
Beliefs 

Leadership » 
(Influencing 
Other sy 

CapaJbility 
(Piile TO Do 
Things WelJ.) 

Pleasure 
(Enjoyable 
Life) 




o 



2. H^T-K) vcw fOST «a;r BejWv stidwt' 

i. ^fiAT to vai LIKE l£AST? 



^i. Hut eecnrs do too feo. nu cuh rw BtiMS 



$. Hex IS rOLR SOCCUHG *CLPI»C rop COrOTC 



6. If nw <€H£ hot ik schox w=tJW tws «wco 

OF YOJt UK, .OJLD YCU Bf DW«? 

7, H<AT ECOCKIC 03*45 DO YOU >A rtJtVt' 



Sec 




■VALUES" 



30 ' 



3>0 
^0- 



IffTH^/JEWED PERSONS 
Rfeif^J?D^R --VALUES 

• -So • • 
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MM DATA RECX>RD - "GKXJP SHEET 

Circle your t;roiii>' Huraber I II m IV 



Fona 7B 



Kases: 


1 . ■ 


i- • 1 

ft is your task to tally the incentive 


listixigs from your interview activities* 

• 


* 


V?ORKElf * % 


Incentives ^ Kasiber 


• Incentives " , Ruaber 




• ■» 

r 


— 

Incentives Number 


- ) 

• STUDEOT . . ^ 
Incentives* ^^K '"OTfitoer 


■ ■ « 














— <• , . . ' / - 


• CONCLUSIONS . ' . . :: 


• 




2. ' . 


• • 
a 

• • • • 1 

r 
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AT Tte coHcuUsioH OF AsnvifV^ 

LOOK UK. rms : ' 



. ERIC 




Activity 8 (Classroon) , Tiiae: 2 class perixjds 

TEE BIG APPIS ^ 



Introduction: 

—5 \ ^ 

Ihe Big Apple Simulation Game is designed to iOTol^ students directly in what 
it iJ like to buy and sell apples in a conpetitive'iaarjcet. 

Every student's goal is to gaxixaize profit. Encorirage sto&iw^ts to loake as raany 
deals as possible. Tell th^ it may be wise to take a loss in order to get a new 
Big Apple card. (The key to the -success of this sinrolation is ti? generate many' 
t±2Lnsactions. ) ' . x ' 

Goals : . . . • • . . • . * 

» " * ' ' ' 

•The student , ' . * " 

1. is able to observe the competitive an^ «aotional reactions of the 
marketplace* -y , * ' ^ 

2. is. able to form generalitotions and dfscuss the nature, of the competi- ^ 
tive marketplace, - - V ' ^\ 

3. is able to observe that in a coc^tit^i^ market prices tend to move 
toward equilibrium* ' . \ * , \ ' 

4* is able to describe how sujjply and demand influence prices. 

5. is able to construct a bar graphs . 

Ma1;eria'ls for Game : . 

r 

1* informational Chart 
2. 36 Buyer/36 SelJLer^ Cards 
/ 3/ * Individual Score Sheet {two per student) 

4. \ Classroom Tally Sheet (pne per class) 

5. Bar Graph Worksheet (one per .sttident) 



Directions : (Round 1^ * 

1. Clear center of room as marketplace. 



i 



ERIC 



2. Select one student to be kfeepet pf the Big Apple Cards. (Form 8B) 

•4 " ' 

3. Select one student to reqord all transactions on "Big Apple Classroom 
Tally Sheet" (Form 8D) * (We r^cotrinend you put the tally sheet on- the 
board for everyone to see;) • . " ^ 

-63- ' .s 
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4« Divide class into two equal groups. One group, vdll be sellers; one 
group .buyers. You will be a buyer throughout' the game — no changes. 
Khen a seller fii^ a buyer and agrees on price r the seller goes to 
the Big Apple Market Tally Sheet and recozrds the deal. Then the 
seller and buyer get new cards from the Keeper of the Caurds and re- 
enter ther marketplace. (locate keeper cards axtd tally sheet together*) 

5. Buyers/sellers can sell in $5^00 or $10.00 amounts only. * 

' /- 

6. -Hand out individual tally sheets and have each buyer/seller recqrd 

" transactions as they are made. {Form 8C) « 

• • ■ ' ■ ' / 

J. Condiict thrfee rounds of trading sessions af '10 mimutes each. Aimounce 
to the students when one lainxzte remaiits in each round. 

8. After each trading round ^ allow students time to figtire their net 
losses/gains. \ • ^ 

9. During nontrading time, direct students* attention to th$ market 
'record on the board. Say that it contains useful information for 

them. Do not elaborate. • . * 



Debriefing ; ^ . ' 

.1- What is the price the apples aire most' frequently sold at in Roiind 3? 

2. In which round was there the greatest spread- in pri6e?' 

• - u ■ I 

3. Why did the prices become more concentrated? (Competition 'is the 
most important cause for price concentration.) 

^4. .Why did high prpfit taker^ have success? . 
Directions ; (Round 4) . (2nd Day) 

\, <■ 

1. Thi^ round is identical to *the' first day except that half of a-tl 
" sellers, have been eliminated and -dQails must take place within' 
5 minutes. 

' ,2. Aliow time to record giins/losses. * 
« - . • 

Debj^^iefing ; * (Round 4) . • . 




1. Did prices go up or d6wn? *( 
.2. Why 'did the price change? 

2. ' Can ypu. rebate this price chamge to c6ndit^ons in the national 

economy?. 
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Directions ; (Round S) ^ 

1. Put all sellers back and follow sane directions as before ^ce; 
" of all buyers have been elioinated. 

2* I>eals Bust take place in 5 minutes* ' . 



ixcep^^^Jf . • 



3. A116W tine to recqrd ga'insy^losses^ ^ 

V 

Debriefing ; (Round J5) ^ 

1. 1^ prices go up or down? (They ^hou^d go do^ 

^ * 

2. Does thxs suggest a method of controllixvg inflation? itow might it 

be acccmpli^hed? What negative effects could occuar using this method? 
(Loss of jobs, loss of income for business.) 
# • "' * 

3. Have students graph mairHet deals for Rounds 3, 4, and 5, and write 
generalizations. 




A 



NOTE; Compare Market Record Sheet for all three versions of the 
Big Apple Market Game as you hold discussion. 

4. ' NOTE TO TEACHER: 

Expected outccroes of Bar GrapK, WorJc sheet ; 
* • /» * • ^ 

fa) Price equilibrium occxirs between $50-$65, Round 1. * 

h^y More deals made enhance profit possibilities. 

. (c^ The market is confusing — full of anxiety. 

(d) * Price goes up when ain -item in demand is scarce, Roxmd 4. 

(e) . Price oKps vdien there is l^s demand. Round' 5.^ 

5. Examine "Market Boilndairy" component of Model Chart. 



END 



(We are now ready to discuss external forces on the competitive market. An 
opening *question for tomorrow might be how this market game differs from th^ 
real world. ) • . ' • 

♦ . ; • • • 




Activity 8 (The Big Apple) - Teafcher Notes 



This a ctivity requires studerrt.s to aCcept the roles of consuaer and 'producer. 
" It xnavr?iitp-^a-4ssign one student the task of diatributing the buyer and seller 
cards during thcga]^c>^.^ recorder of transactions may also be nc^cessary so the 
teacher can closely foUow^thc^rJcet interaction. Debriefifvj is <;riti«;^l to this 
activity. 
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3KDIV5IXJAL SCORE SHEET—BIG A5«>t£ 



Circle Oner BUYER ' SSHSSR 



FORM 8C 



Directicjis: For each transalrtion/ when ycTU get a card exiter the price iu t2ie 
ajiwropriate coluaai* Afte&r you aaJce a transaction^ record the price in the n^rt: 
coiuan-.of the saae row. You will tAlly the gains^ losses, and toils' at the end 
of the ^azae. Tally your losses and gains by ta>dng the difference between your 
transaction price and the price <Sa your card for* each transaction. For exaxple, 
if a seller sells at a price higher than the price an his card, he xaakes a gain; 
if lo-fteTr he takes a loss- If a buyer Duys at a lower price than his card price, 
he nakes a gain; if higher, he takes a loss. Ignore the breakevens. Total up 
your gains ^a«d losses ajxi nark these in the appropriate places. ' Yow: net, gain 
or loss is the -difference between the sun of the gains and the sura of- the losses, 
"indicate where Grounds 2,, 2, and 3 ended by a sark.^ 



. Transaction 


Price on 
Your Card 


r^chance 
Rate 


Gains 


Losses 


1 




c , 


ilr 




• 2 










* 3 




' • 1* 






4 
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Quiz 11, Part 1 - ' • ' ^* : Tiaes 2a mj^^tes 

Part^a vill be distributed after you 'ccbplete this part. 

1. Khat:* is a capitalistic econonic ^ systea? 

2. Khat are jsajor. characteristics of a ciipitalistic ecccioav? 



4 



.V 



3* Bow does the American Sconocaic System' cocroar^ vith a capitalistic 
ecpnoDic sys^^? , 



4, * Define the following econonic terxas. They are iiaportant to uxKierstand 
how markets ooerate. 

Supply - - \ 

■ • ;r . ■ ' 

Price -* . * 



5. What are three techniques used in the Aiaerican econoro^ to solves hJasic 
economic quest ipns? 



6. What is the goverraent's ecdnoadc role in the Aznerican econcmy? 



7, What is the economic function o£ Isibor unio^is in this economy? 



8» What is the econOTiic ftmction of business management in this ecpnomy? 
9. In this economy vrfiat entourages people to prodtKie econocaic goods and 

/ ♦ • 

services? ' * 60 ' ' ' ' ' ' 
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Part 2 (Classrdoa) 

Quiz II - IVo Way fetching 

Directions: In the bl^mks 
/ ^. the coiKrept. 



Tirse:" 10 Miimtes 



/ 

provided, natch the TOzrrespoiidicg definitictn with 



Concept 

!• Deflation 

2/ Deaand 

3« Exchange 
• Rate (Price) 

4. Inflation 

5. %Xarket 



6. Materia! 

Wealth 

7. 'Ke>ney 

8. Profit 



9. Psychic 
, Reward 

iO. Supply 
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Definitiot^s 



A. 



3. 



D. 



IiKrentives which stimulate behavior ^ 
becaiise individuals feel or exp^t 
€o feel better after tjiat behavior is 
executed. Ihese feelings sire unique 
to each individual • 

l^e aiDount of revenue left for a pro-^ 
ducer after all costs of production 
aje paid for. Kany individuals and 
firns are stimilated to produce par- 
ticular goods and services because 
they expect to nake. a profit. 
Physical, items which allow individuals 
to live in their environment. Tradi*. 
tionaily- these items have tctken the « 
for^a of clothing, transportation de- 
vices, homes, and labor-saving machines. 
The various amounts of a goods or serv- 
, ice which prospective sellers would be 
willing to sell at differing prices 
during a given p€rawi of tiiae (with all 
other prices amd production techniques 
remaining the scuae)-^ 
E. A situation within* which buyers and 
sellers coninrunicate with one auaother 
and in which exchange of goods and 
services takes place, 
f. The'variotis amounts of a goods orSrerv- 
ice which prospective buyers would be 
.willing to purchase at different prices 
•. in a given period of time (with all 
other piuces^ incomes, aitd tastes re- 
maining the same) , ^ . 

G. Anything generally accepted in exchange 
for other things — £ meditba of ejcchange 
for* other things (paper currency, 
coins, aind checking accountsy. 

H. Ihe valii^, in roonetcu:y terms, .placed 
upop a goods or service through market 
interaction between buyers and seller^* 
When prices fall with no change in 
quantity or- quality of goods, deflation 
is Recurring, 

relative' purchasing power of the* 
dolleu: as ineasured by a idarket basket 
^ goods amd services. When prices 
rise with no change in quantity, or ' 
.quality of goods, inflation exists. 
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Activity 9 * ' ' Tisse : 45-^0 Minutes 



Goals: 



The student 



1. ' is able to iddhtify the relationship between resource availability 

and indxistrial developcs^nt. 

2. is able to describe the mutual responsibility or interdependence 
between labor^^and managecient . 

3. knows ^:hat labor -caatnageaent contr^ts influence the narket price / 
of goods and services* 



Materials: 



1. Form 9A, General Infonnation (two pages) ^one per student) 

2. Form 9B, 3aployee Sheet. (1/2 of class) 

3. Fona 9C, Management Sheet (other 1/2 of class) 
. 1 ^ , 



Note to Teacher: In this activity elements of thfe interdependence between 
workers and_industry are introduced. This understanding 
will lead to the realization- that a mutual responsibility 
between mamagement and labor does exist. A^ed to this 
t understanding will be the concept of comproaise . *A1 though 
traditional market forces are found to be working in n^ny 
. ^ ^ allocation decisions, other personal factors are cxzrrently 

influencing price and creating a "modified" market condi- 
tion. • The j>ersonal values of workers .and businessmen have- 
^ , ^ led to decisions regarding, wage rates and product price 

which are different than .if determined solely by jsupply 
- and demand forces. Through thisf compromising process, the . 
student should develop 'a better understanding of "modified" 
market/ incentives, and comproijdse. 



Directions : 

• 1. Divide class, into groups of - six. , » 

2. Thr^e members of each group are employees— three are management personnel 

3. ' Pass out the following: * » • 

a. Form 9A - To all members (employees and management) 

b. Form 9B - To employees only • ' ' t 

c. Form 9C - To management only 

' . ) . 62 * 
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Activity 9, Page 2 



Read'-ForB 



with entire class.— 



5* ' Poms 9B cind 9C should be read individually and i»t: sharM vi^ 
thB' other group* 

6« Bave all es^loyee groups and all xnaAageB>3nt groups caucus sepairately 
to discuss personal values and xnarket structure • Teacher should 
clarify cfuestiorvs that cooe up*' C 5 minutes) 



Return to original groiQ>s of six axya start bargaining for a contract* ' 
(5-8 minutes) NOTE: The fSrst session may be a little confusing aujd 
no agreernent will be reached* , ' ^ • 

Have employees ,and management caixcus as groups again to plan strategy. 

(5 minutes) , ' 

Continue negotiations and caucuses until a contract agreeacnt is 
reached. 



Debriefing ; . \ 

1; *Have each group chare negotiated contiract agreement. \ ; ^ 

2. Coapctre and contrast similarities andy^fferehces in agreements* 



Describe individiial feelings during each round of negotiations* 
Toward your position. Toward their position* 1 



4» What personality factors influenced the negotiations ahd fiiiai agreement? 

5. Is it possible for one side to obtain" all of ^its demands'? Kha|t wiuld ^ 
be the effects? • • • " \ 

6. What elements aire necessary to arrive ^at an acceptable coH^tom^se? 

7. Exaimine "negotiations" component of Model Chart* 




Activity 9 - Teacher Hotes / / , 

This activity requires the students to accept the roles of eaployee representative 
or Bianagesient repres^tativje. Stress the ijaportajvce of cdBprotdse and 'the BUtual 
responsibility between these tt*o important groups in our econosy. All<^ ^the 
student the opportunity to review the other group's "privile^tJed infqrrxaation" for?« 
after the contracts have been agreed upon,. • ' 
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LA30R-MARAGEME!^T UTTERDSPEKUENCE EXERCISE 

Part I. General Infcnaation *• - - ' ' * "a 

- During almost every year workers ax^S. employers miist try,. to agree on the way they 
will wrf'rk together in t.he coming year, ^en toth the workers and the enplpyers 
do agree , they sign a contract that requijres thCT to keep the promises they have 
. made to each other. If they don't' sign a ccxitract, then th^ workers may refuse 
. to work. ' " ^ 

This exercise should show you, as a role player, what^ l?appens between tKe eitroloyer 
and the. workers, when they try to agree on wages ax>d working cwdition? for the 
next year^ To help you get a clearer picture of what is happening, you will be 
,4 given a job as an ^iroloyer or as a member of the workers' tmioa. Your success in ^ 
-V^^^^^^etting a good contract for yoxir groiQ) depends ^n how ^auch you know about it,eas 
being bargained for and the arguments of both the eE?>loyfers and the union. 

You will have some time to study the information you have been given. Then you 
Atfill have one meeting together with others ^that have the' same jdb you do, to dis- 
cuss cc>3©on problems. After the meetiiig,, you will meet with someone from tfie 
other group arid try to reach an agreement aibout next) year's contract. You will 
be given satisfaction points for each of the items from the demands page that yo.u . 
get the other groxip to agree to on the contract • ^ * , 

The , information on .this page is availabiie to both -grox^, but yoiir group is the . • 
only pne to have the information on the -demands page. Be sure that no. one froo 
the other group 'sees ydUr demands page, * . _ 

• . - ' ' r 

,% General Information: About the. Bnployer • ^ 

The employer. Board Foot," Inc-/ is on^ of "the largest sellers of Ittmber in the 
Washing t6n area. Board Foot has four competitors. ' These 'competitors are chang- . 
ing their methods ^nd hope to take some of the Ivs^r bu*siness going to Bocurd 
V Foot. ^ • , , . L 

Gei^ral Information About the uAion 

fhe union. Circle Saws local 1, as part of the teamsters represents the 150 workers 
at Board Foot. It would take three to foUr wefeks 'to train replacements for the 
workers* There ^e not enough nonunion workers to operate the* Board Foot plant 
if there is a striked ' • - . , ^ ' ' \ 

The History of Labor Relation^ Between Board Foot ahd Circle Saws Local 1 

Board Foot has reported a steady fautT moderate increase in profits and prodxictivity 
over the past eight years^ ip tj^ past, the cqinpany has generally bee^ successful ' 
ii\ getting a contract more favorable to, themselves them to the employees. Jt is a . 
well-known iact that if a strike, took place ^or* a long^^riod of time,<the govern- , 
ment would step irTand try to, settle the prdblerm- T^s happened once before and' 
. the Circle Saws Local then made large gains 'for the wrkers. , 

> 

It* must be noted 4jhat Board Foot^ in tfte past, has nob granted many of the union s 

demands unless their competitors were fbrceS to give these 'working, conditions to 

^ their* employees first. " ' ' ^: . ' 

* ' " > --/i " ' ' 

The union would find a stlrike difficfult but'not jEaupossible for many of its members 

c^' who do not want*^ strike. J- ' ' ^ , V * ^ ' 
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Otier PolicieJ 



Fofo -SA^^Pjige 2 



GoverQiaeiit^ p^lvcy has " set a wage-^jrice guidepost of 8 percent for the Itcaber 
industry. iSiis guidepost is based vppa the 1975 productivity wage Idvjsls* 



List of Demands 



Bargaining Demands of Mant^eaent* and'Dnicm 



Overtiiae : 



Hout's: 



Cleanup, 
tine : 

Seniority? 



Paid 

Holidays: 



Current 
?5/hJ? 

Tine amd one- 
half for overtim© 

40-hour standard 



Cleamup on own 
time 

Depaortaent 
seniority 

Seven 



, Onion, 
Desands 



Hemagement 
' *D«aands'' 



15 percent increase ^ 5 percent incf ease 



Double tipe for « 
overtime 

3&-hoar staindard, 
overtime payable 
af t^er 36 hours 

15 minutes paid 
cleanup time 

^lant-wide 
senior!^ 

Wants eight paid 
holidays 



Stay at time and one** 
half £6r overtime' 

•Keep 40-hour standard 



No paid clea^lup tite 



Department seniority 
to be kept 

KaAts only" seven^ ^>aid 
holJLdafys - - , 



Industry patterns: 



a* The union ^has been aver agingl about 8 percent In wage gains with*E6ar<i 
Foot's coc^etitors on weige increase "in recent contaracts. 

b. '^in the last contracts with two* of Boeurd Foot's oompf titers , the Circle 

Saws hatve won doable time for overtime. ^ 

c. In the last .contracts. with Board Foot's largest caopetitcr^-^t^ union 
got a 37*:- hour week. , 



d. In 'all contracts with Boar'd foot 
minutes of paid cleanup time. 



titers / 



the union has won '15 

V 



e. The unidn has not yet wOn plant-wide seniority in suiy other industry. 



6.0 
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Part II* Union Desands and Infora^tion Available Paly to Baployee Representatives 



* laportance- and Value of Union Denands 



Demand - 



Wages 



Rank •/(! oosl: important) 



Satisfaction Points. 



1 for each pe'rpentage 
point liboye 5% jj!iax* \ 
10 points' for^ 15% 
raise) 

8 • 

,6 

3 

fl * 

\1 



Total Points 



Cle2mup tine ^2 
Plsmt-^yide seniority 3 » 

36-hoxir week (standard) 4 
Eighth paid holiday * . 5 
Rea^hs for Demands 

Wages are rank^ first because of the increases, in the ability of the employees to ^ 
make tJiiJigs aivi because, the conroany profits have increased without lab9r making 
equal gains/ 'The younger members of the Union (about 40%> really want a wage in- 
crease# ' . ^ • * ^ ' 

Cleanup time is second in importance because the, member ship feels a large part of ^ ^ 
tile increase, in their ability/to make things has come from wpaid cleanup time. 
"R&aember that other firms have paid cleanup ti^n^. Circle^ Saws' of ficials (you) think 
that, unpaid cleanup time for. ail the workers a<ids up to 1,87? hours per week, or 
$9,375 per week m "lost" wages. Older, workers with. high ntsmbers of year's' experience 
(30% of, the membei:ship) are particularly bpthered by this.-. 

* » * * * 

Pl^nt-w;Lde seniority (ntsnber of . years'^f experierhcei on the job) <s third because scane 
departments have a large number of experienced workers. In times slow business, 
these more experienced men cannot move intc^ other departments smd, therefore, must .be 
l4id^off» Older .menbers of the union are the reason /or this demand, to the strong 
dislike, of the' younger members. The older members appeal to be the more powerful 
group in the unio», but could n9t convince. the younger members to go along without 
a hard fight in the union* ^ ' ■ 



is wanted by all members of the union because "shorter hours mean 
:ime." This 36-hour "week can -.take any fopn, bUt they would like 
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, The- 36-hour week 
more ps^y in overtime. "'^ This 36-hour "week* can -tsike apy 

the- four-hoijr cutback in work time to be on Friday afternoon. If a 36-hour .week 
carmot be Won, then you Sshould try. a lessrthan-40-Hour week. This demand is viewed 
good item'to trade for something else. ^ ^ 

" 2^* Other Information 

^ 

The ur\ion estimates that its. strike fund will, allow the Circle Saws to make^ a 30-day 
strike. It. is possible the unign could get money^ from the National Teamster Union 
that they "are members of, but this depends oir the outcome of a national trucking ^ 
contracts being worked on at this time- by the Teamsters^. Help is' unlikely if the 
National Teamsters go on strike- * , '5^ ' • . 

NOTE:' It'^may be helpful to look at the importance of the demcuid to the Circle Saw$ 
in de'ciding j/our willingness to strike. Also consider weapons available other than 
strikes,, and how long it, wouid take to make, up lost wages from* a ^strike. Remember 
your demands* must be fair. If you force the company to^i^ake xmsound comproinises, 
you may be hurting the ability of the company to compete within the lumber market, 
s. If this happerTed,''the company mS^ be forced oik: of business. 
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• ' . . * i^ona 9C 

Part III* Manaqeoent Denands and Infonaatiofa Available Only to Matiaga^t 

1- Inportance and Value of Hanageaent DeBands* • . ' 

-Dmand Rank (1 - post important) Satisfaction -Points ^ 

^^^es . , 1 1 for each percentage point 

below 15% raise 10 



points for 5% raiseV 



Departzaent* seniority 2 8 



40-hour standard week -3 * * 6 .5? . . ' " 

' . ■ . . ' • . . - • . I 

Unpaid cieantro time 4 . • 3 . " , . 

Only 7 paid holidays 5 , 1 . / , *' 

Total Points ^'Ss • ^ 
Reasons^ for Dimands . . ■ , . 

As a part of Board Foot laanagement, you feel wages cmst not increase fox several 
reasons* First/ Board Foot is losing sotc of its ctistocaers to other lumber sel- 
lers. If management is to keep from losing^ customers, it feels it mUst keep the 
profit and the ability to make things the same as they are now. An increase in 
wages could restilt in the layoff of eight 1::o ten oenf some of them workers with 
much ej^erience. Secondly, a large wage increase asked by^ the union Wouid raise 
. Board Foot's wage costs, both regular and overtime, by a large amount* Finally, 
^nagement feels the guidepost for the lumber indtastify is 'too high and out of 
date, ^""^the guideline seems to favor the other lumber sdllers and not Board 'Foot. 
Board Foot, would also like to keep depaxtaent seniority because of the' high costs 
^of plaint-wide seniority, especially when th^ forcing . of a wrker with more ex-' 
% perience off the job actually tatke^ plac^. ^Saaie key jpbs^in a few depaortments 

require special training* ^is training is expensive and t2ikes a long time. 

Keeping the 40-hour ^standard work week also important. Cost of ov^rtijae and the 
loss in the ajnount made because of the worker being more ti^ed are J:wo reasons 
already mentioned. Bpaord Foot rosmagem^nt also feels the number* of workers will 
* * have to be increased by 10 percent to keep the present level of making Itimber. If 
Circle Saws gets any paid .cleanup time, keeping, the standard wofk week will be 
important to keep cost down. ^ • : ' ' 

^ Management is willing to give some paid cleanup time because other companies are 

already doing it, but does not wamt to* give 15 -minutes.. The cost of giving 15**. 
minutes of paid cleanup time 'is aibout $9,3(75 per week. • ' . 

■•./-■'..:■ . 

The low cost ($5,200 per year) of the'feighth paid holiday makes this a useful 
exchange item. Note its low satisfaction to management. 

Other Information , , . — 

Board Foot th|.nks it can bear a strike for about 40 days without l6ng-run damage** 
td its profits or ability to roake things. Howfever,. manage^aent must not forget 
its contracts to sell lumber to five suppliers ^d the experience under govern- 
ment settlement of the previous contract* ManageAfent also respects the abilities 
of its employees and realizes th^t they have helped contribute to the company^ s 
past success* - . • . ' • •# . ' . ' * 

• ' 
NOTE; Management must xespect.the abilities of its employees and realize tliey have 

contributejS to the coii?>any*s success. Unreasonable settlements .will result in lower 

morale acnd possible loss of best emplcJyees to competing .firms. 
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$ctivitry 10 (Classrocn) ' . Tisae: 30 Minuted 

" ; POSLIC AUCTICae? ; Ifaflatien/pefiation \^ , 

Goals: • ^ ' ' * , . . ' ' • - 



The student - " f * 

* — 

1. 5cno5<s the effect of the coney supply on Frijpe, • * ✓ 

2. 3cnaws the effect of supply 2u>d deraand on pncje/ * , 

3. jcnows/fhat itiflation is and'*<hat factors^ riay^<:aase it. . 

Materials ; ^ \' ' , ^ . 

^ 1. Three c^indy bvs per class 

, 2. Money packets. r ^orn lOA (varied aisoxints for each student) 

KOTE: We urge you to use this activity because it has heen proven effective 
in teachii>g inflation, etc* We suggbst you find a school source of isoney 
for the bars ana~^€teraine aihead of tiae ifith the adai^istration v^ere the 
profits are to go^ ^ % - " 

Djirections ; ^ ^ . - ^ ' . . ' 

1. Set up a public auctiop envirdnment by br^jiging tteee candy heirs to 
class ^or sale. {Do not tell the stude5:ts how many bars you have.) 

f • 2'. Inform the class (in the f ir^t round) ,tfiat a candy bar will be sold: 
to the person who is williTig to pay the highest prige. The stud^ts 
must use their owp morfey and pay iimediately-. 

3* Allow the highest bidder to obtain and' eat his/her "prize" immediately. 

4. Repeat the above procedxice a second time allpw the students to use 

^ I.O^U. 's. Payment should Be made the next day* . . -* 

• ^ ■ • / - *-<^ 

5. Rep^t the above procedure a third and final time.. Provide students 
''with packets of money (description enclosed) which have been "run otV" 

and -counted into various amounts by the teacher. T^e packets of money 
should f ange from 1 to -25 dollars* After each student has his/her income^ 
inform theto that one last ccindybar is to be auctioned usitothe "new'* . 
toney^ ^ * - ' ' . ' , • ' 



^ riefinq : 



1. Which- candy bar.' 3old a€ t^ie highest 'price? Why? - ^ , ' 

2. Which candy bar 'sold at the lowest price? Why? 

3. Were the prices different than yoji would find in local stores? Why? 
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Activity 10^ ,Page 2 



4. List on the board the behaviors re salting in price chaivjes in the 
3ig fipple, and another list for the atiction. ^an you d6lt«rEdne the 
cause j(s) of -the price changes Lc each situatiorf? ' . . * 

5. VJhat seecied to ca^lse the inflation? ' . 

« - * 

6. Bow would you successfully solve the problea of inflation using 
the • inf orriation gained fron the auctiom activity? {A "Short' 10- 
ainute lecture on rsor^tary policy-^ght be aj^ppriate after the 
students have tried to v?ork out the problem. See reading Kfeat. 
Causes Inflation? on t?>e next pag^) * ' i ^ 



you siOT^f rea« the article -Qn ?Ticci and Wage^ arrf Jteniag teoX* before the 
. activity zoj^-e^ plac-t'. rr*e . r<>Ad;j>g c&js -S^appl? yoa with bacitgroand knowledge 
for pffrsc::^^: aise or let are naterral*. Be ysfe rosiey p&ckjezs are available fca: 
the ttfrd rcfar/3 of thiS act5vsjfc>'. The Acouat of inpaey In each ^pacicet is up 
to you', ixit the greater the s'jjt the greater wall be the -iafl^ioaaty pressure* 
T4ot€- there is the po^i^bilizy that st^rJeats vil2 pool their psney. Thxs is 
.acceptably. ^ ' ' % 




t 



Debriefing ^<^stions for Activity 2 ; {Page 23) 

1. Compare unit price^Variations between stores and different J^rands.^ 
g xpiain differences - ^jailarities. * - . ' ^ . 

Which cpsnnodities ha^^rice variations during th^ three w^eks? 

. 3, Which. cocsKxii^ijes had .the highest and the lowest percentage variation? 

4» "What is the fotai dollar variation for this market basket of, goods 
- ' during the three weeks? (p^centage) * . ~ 

.Icipkin^ 'at national "and cosmmnitx events over -past three weeks , 
• hy^thesize causes of variations*. 




-A^itivlty 2 - Teacher ?;ote» * *. . * ' \ ^ 

The price variations over the 3 -week period probably reflect »ore accurAte 
t^ice' changes than those indicated ii> the Si<j A{^le. ' ' ' ' ' \ 
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Activity 11 (Class:^poQ) 



^lae^ 20 Hizmtes 



ECOIKMIC POI^ICI MAKERS \ 



Goals: 



T^ie student 



' 1. knows the basic tools used by the governiaent to stabilize the ; 

ecpaocay. / . ' > , . . , 

' . ^ '* * . . 

: ^ .. . > 

2. -knovs hov tisese policies work in coabi3>aticii to cocdbat the probleajs , 
ofMnflation amd recession. • • 

3* is able to hypothesize solutidns to three feconoeic pjrobiesas. 
Materials: ' 

1. StTjdent Reading, Fora llA «(one per stxadent) 

2« torn IIB (one per student) ^ , . * 

TASK ! , - . * ^ . 

Directions ; ' ' , ' < . ' 

1. ,. ffimfi out Forn llA L * * . 

• 2. ^ Dis(puss the reading. ' ^ < » ^- 

Debriefing : . ^ ' ' ' 

1. What help d^ government officials have in making policy decisions? 

Dq govefnmexit officials have help in maJcing econqfaic.poliqy decisions! 
What form does, this help take? (Advisors) ' , , 

2. 'In the reading, what economic problem was being discussed? ' 

(Stagflation) ' /' * 



3. 



4^. 



i 



What policies §re availcible to help solve economic problems? 
Explain them fully. ' (Fiscal Policy — the ability to' tauc an<J spend 
money; Monetary Policy — the ability to restrict or expand the 
pi^chasing power of people. This* is done Isy changing the r^te 
of interest.) . ' 

'•Wdirjd one of th^e policies have helped reduce^ the inflation 
. .pressure in the candy bcir auction? Explain.^ ' (Jionetary policy 
woiSl^^have restricted the Supply oi^ inoney reducing the individual's 



ability to bid jap the* price.) 



K)0O 



TASK I 'Te acher Notes > . •. ^ > •? ' ' , 

r-r-^ • • ^ * " r ' 

This wil! be the beginning of two diffictalt tasks in the uni^. 'Students will 
be nakinq decisions vith v4ry liaiCed infonaatioo on ccnplejf problcos/ This . , , 
IS also an area *whero people have ©any prec/Dncel>tions, smd, you »ay be able -to. 
. break down sopo student nyths. • i ^ . ' • , , . 

Although h^jv** c6nbined thr'se f>ol ici'*^* under th<^ headniq of qovt'rnncnt ' ;^ 
officials, "in reality fiscal policy is cofjducted, by the Federal fXnrotn^cnt. Sk'rtd, 
nonetary,poli<-y is ^control led by an aptonooous agendV called the- Federal Reserve 
.Board. For a ©ore cooplete* understanding^ read pp. l<^-298 irf Eeonowlcs for 
Weryfyydy by Gerson Antell^and Vfalt^r terris, AMSCo ^hqj^l Publications, Inc-/ 
315 KPdson Street', r^ew York, W 10013.' (Write for'a saaplc copy) ^ 



student fieadix>g - \ * 

^BCONCMIC POLICE HAKBRS-^DILEHMA TO DECISION ' 

r 



Many days xn the life of go^eriment off icials-are spe^t in jaeetin.gs ^d.th advi- 
sors, Ihese advisors are hired by the officials to help thesa n^e the best 
deci^ipns given their political philosQphy. CurreAtly nany hours of^^ the 'of- 
ficials' tipe is being used to discuss the country* ^,econOTdc condition- Their 
advxsors are working closely with then to' solve a unique problem given the^titla 
-stagflatioj)-*^ Stagflation is a situation which couples ri^iw? prices with in- 
creased lineiaploynent. * Thiis situation, according to early econoaic theorists, is 
4iapossiliIe, yec it happened. »• - ' ' * 

Traditionally, govenraent officials hav^ two ^ononic policy areas th^y could 
use to help solve economic problecjs. One, Fiscal/ Polixiry , irtporporated the 
governnent's ability .to manipulate ta?ces and, spend its own budgets, to either 
.stimulate or slow dovn economic activity*. It 'is thought that when an eccJocnsy 
needs a transfusion to help cure the ills bf recession (unenployiaent and low' , 
product ivi^ty) , 'ttie govezjuaent can inject money into the economy by reducing 
taxes — giving consumers 'more moriey to spend — or by spending its budgets-!-' 
increasing the demand for certain goods and services. 'In an inflated econoay ' 
fiscal policy can be reversed to reduce pressure of rising prices by increasing 
taxes cind cut4:ing down on govemzaent Spending, ' • * • 

Monetary Pol icy » is a tool the government of ficials iiave to help solve ecopomic 
problems. Various monetary policy decisions affect the amount of money people 
can obtain to spend. If the .economy -is in recession (large unemployment and 
reduced production) , monetary policy can reduce interest rates on loans yhich 
will encourage individuals aha institutions .to borrow and spend more n^ney. 
Likewise, m an inflated economy government can reverse tfiis policy to draV off 
purchasing power to' reduce spending for goods, and services' (lowers demand). 

Government officials must decidig }\ow to use these two policies to help cdre the 
problem of "stagflation." However, they have a dileinma for if they use their 
policies--to cupe inflation, ^they ar^. increasing the amount of unemployment and 
low productivity.. If they Attempt to deal solely with the recession, prices 
will be forced to^ rise. • * . * 

The economic policy makers-^re tryijig to poni&ne aspects of these policies which 
will cure "sta^lation."" ' 1« one is quite .sur^f, they will .work-. T^^ie will tell. 



Activity 11 •(eiAssropea) - continued 



Tiiae : 30 'Minutfes 



Directions: 



1. Distribute Fom IIB and have sttidents read. 



2. 



Student, individually write a '-solution for each of the pro^lesas 
on Form llB. - . * ' ' . - 



, 3. Organize the class into groups of tJtfe&?v Each constitutes a 
-> 'council of econooic advisors to the Presic 



4. Each council* xoember shares his/her solution tx5 each case* 




5. Each Council nnist arrive at a 



■ >• 

1 consenst 



ensus solxrtion for each case. 



6. Conduct a class discus'feion analyzing council xiecisions. 



Debriefing : 

la. Wnat is the problem in Case I? Identify causes^ and possible 

solution3. * ^ 

2.' Repeat for Cases II and in. 



3. Examine "jfovemment* ahd. financial institutions" conroon6nt of 
Model .Chart. 



iOOO 



I 



;itutic 



TASK ir - Teacher Itofces - 



This is« the .second difficult task.' Don't expect students to hrwc a conpletc . 
answer to these probleas. They are only developing' hypotheses At this tl»e« 
Through t^imbp interaction the answers should becooe iRore ccnplcte. If tine 
penafts, night wish to invite c knowledgeable cc>^«3uni:ty person ^(business, 
banks, labo^. govcrnaont employee) to explain their recopnend^ solutions to 
these problems. Students may have trouble understanding the ppnccpt of 
toovernaent deficit spending m recession. * 

• • ' 
Possible Answers — » ^ ' 

Case I - Government can reduce spending^ increase t20ceSi and increase the 
cost of credit (i.e., raise interest rates) « One /5r various 

• coobinations of^^ese policies would be appropriate. ^ 



Case' II Cover nrfbnt can increase spending , decrease taxes^and decrease the 
cost "of credit (i»c, , lower interest rates)* One or various co»- 
' bi'n^tions 6f these^ policid^s would be appropriate* 

* • * * . * * 

Case III- A variety of policies will have t6 bemused in this situation. The 
govornnent may reduce its expenditures i^ the inflationary areas j , 
^increase ta^j&s on thes4 inflated goods. Cre<}it should be made 
expensive in the inflated areas. • , . • 

• • • ' 

Onemproynent problems nay bo dealt With by retraining prograns 
Tgovcrnmont expend it urc)i tax reductions in tihc barest hit areas. 
, Interest rates on loans )>shduld be 'reducecl in these areas,. 



/ 

Fora llA 



SO YOD ARE AN ECONOMIC ADVISt)R 



, Below you will find three cases which identify economic problems that jaust 
be solved. As an individxial yo^ are to recocipend goss^ble soliitions to 
each problem. Reiaeciber the information you learned froci the Candj; Bar Auction 
and the "Economic Policy flakers — Dilenna To Decision" reading.. You will later 

, be given the opporJtxinity to discuss your solutic^s in^groups and with the 
total class. ' ' . ' » 



CASE I: , . ' / . ^ 

f ' 

The nation is experiencing unprecedented rise in prices. Prices have increased 
14% in one year* Businesses, seeing the possible profits to be gained, have 
'begun ^o increase production; but to this date, inventories are still low. 



CASE II: 



The nation is experiencing an^ economic decline. Businesses are laying off their 
employees and some have even, closed down. All economic indicators predict de- 
flated or^ depression economy. G.N. P. is faljing, automobile sales are down and 
inventor i-es axe soaring* ' > - 



Case III: 



The nation is experiencing some unique econcroic events. .The yiflationr rat^ 
is- rvmning at '9% with most of thi« increase concentrated in-th* petroleum, 
.food, an^ energy industries. . H^amihil^r the unemployment rate has risen " 
e©, 8%. Unskilled vrarker's aAd ifutomotive employees ajre heavily impacted. 
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Activity ' 12 



SOCIAL CDST ik SlKULSTICJv* GAMST) 



Uote to ^Teacher : 



Tnis simulation gaae is an attrivity in .vnich students play, the* 
roles of cocssrninity leaders^ concerned citi-zens'^nd o^thers ih 
the cocmunity. The aQtivity involves the stiid*^t5^ r^aking 
decisions about problems an ^IrbaIl envircgrsentr ^iany.tisies 
related to "Social Cost." Each sEali grotip plays the role of 
a., different segraent of the cocmi^ity. D^jring the activity, \ 
each group Presents it^ side of the^ sitxiat:icn in carder to in- 
flueiice the decision-Eiajcin4 body ia its favor. All groups have 
-a choice to be heard- 



Goal:' 



The*sti>dent- is able to define and giv^ examples of ^social cost. 



Material S7 




A 24" X 36** e.'^lar^ementr or an overhead projector, 'or at least one coi^y of 
♦ Fonn 12A oer four students. 



• 5 - 



Directions: f . * ^ 

Before class begins - ^ , . * 

!• Put t:he ^^owixig information' on the board: 

'-4>leasantville is a city on the Jac)json River, located anywhere in the 
United States^ Papulation is 75,000 ctnd increasing, causing demands 
for ^^dditfonal downtown parking.- The Chamljer of Cocnmerce of 
^ Pleasahtville Kas requested the Qity Council to rezone a section of 

the downtown >4rea for a large parking girage. The J)roperty in ques- 
tion is locked in the city cente'f on a four-lame nfeiin arterial of 
the city./ Propierty includes a portion of a city park, and a low rent 
'apartment: coc^lex. The 'ir^zone request is for approximately one-half 
of one city block and will park 400 cars* The interest'grpups in- 
volved in thi'S proposal ^are: 

' » • • 

'a. Chajnber o^f Commerce * ; ! » 

b. Save CXir Pcirks Conmittee (SOP) ^ ' 1 ^ 

c. City Street Improvement Cocroittee* * 
d* Apartment Dwellers 
e. City Planning' Commission 

' f • Xity Council 



Additional information 



a^out 



^th^ problem:,- 



a. 



ERIC 



The'p^k is the OTly green .belt in the area. 
'Presr^t parj^ing Space in this area *is inadequate * 
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..Actilvity 12, Page 2 " n . * ■ ' ^ * 

' • • . * .*■*•' . 

• 2* Post an enlarged nap of Pleasantville at' tte' front ^of the rooa or 
, I3ake'^,ap- overhead projector transparency* . " See Pom 12A*^ ' , 

Khen class begins - ' ■ 

!♦ ReSbd \dth the cla^s the- probtea'staterie^it' on the board. Clarify. ^ 
>• ^ >^ -\' \ '\. . * 

**2. itoe the interest ^r^ipa that vill l>e^jo^tc^ with the problCT^ 

3. Organize student^ into six equal groqps - cie for each interest grom>* 
_ , ' . - ■ * . . ' . ^"^^ ' * 

4. Let students nee^? in -their' gro^jps for 15 ainutes to organise their 
^ .thinking ^n-^upport of theix. roles' concerning the problea* , 

5* Tell City Cotmcil oeabers that they should Jbecoae fardlia^- with the 
problem and that they are responsible* for ccmductipg the town neetiig. 
This involves the physical layout gf the neeting such aa chair arrange- 
laents, a table for. the Council, keeping, order, allowing equal ispeaking 
Opportunities for ail grot^s, etc. • . 

6^" At the of 15 ninutes, tell the City Council to -call their town 
meeting to order. 

i 1. 13 minutes before the end of the period, ask the City Council to cdnr 

^rence for 5 minutes and render their decision on the problem. ^ 

8. ^ 10 minutes before* the end of the period, have students discuss the 
following: . 

Debriefing (class discussion) ; » * 

- 1. Do you think the City^e^incil made a fair decision? Explain. ' ' 

2. Which interest group was, most influential? Wy? ^v--" 

3. Whiqh group wi|i suffer the greatest "social cost" ^Jt^iesult of the * 
City Council^^s decision? (In other words, which- grotip mi&fc make the 
greatest sacrifice in prder that^ smother group-^ gains something?) 

. 4. Ideiitify .sev^raj. examf)le§ of s6cial cost in your community. (Any 
/Jcind of pollution^ graffiti, etc. ) 



5'. Examifie "Social Cost** conrionfent of Model Chart. 

» Activity 12 - Teacher; Notes ^ 




Suggestion: If tis« pe raits, allow stude.nts to accuaolate information aboot the 
role they will be playing in thi« exercise (i-e./ they aiqht interview Chamber . 
pf CqpGA^tce representatives). If tiae persits, yoa tiight allow 2 days for* 
this activity. * ♦ « " , 



;/coE 



Each student ^houl^Treceive a copy of Fota 12A (saap of/ccnan£ty) . 

Please feel'coafortatle jthaf^any decision nade by tjje City Council' is appropriate. 
The »ost Is^rtant parts of this activity are* the s^asoninf p2X>cess J^t^lvtd. an4 
the Abiii|,ty to identify social coit., . * 



.' ■ • ■ ,„ 84' 



&«brieflQ9 Is critical to this exercise.. 
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Pre and ^ost^ Tests 

SCARCiry Al® OPPORSUl^^ COSTS 
!♦ What'is the basic .problea faced bj^ every econoeaic systea? 



.?orn Zero A 



2. Khat basic questions must every econooic syst;e» answer: 



3. Khat are fo\ir basic, econoeaic resources? 



4, What is "opportxjnity cost"? 



KfiJUCET 



5. • Hhat is a. capitalistic economic, systea? 



6. What are majbr characteristics of a capitalistic econcray? 



7, How does the American Econociic Systea conpflure with a capitalistic 
econonic system? " . * | " ' • 



B. ^Define the following ecortomic telnns. Ihey 'are iii5>ortant to understand 
liow markets operate. ' — « * . • * 



(1) Supply 



<2) E)«Dciand 
* * 



(3) Price 



87 

^ ;./Am^ -105r 



/ 



Fona Zero A, ^age 2 



Post rjcit ^ > (• _ < 

Basic Knowledge Ex^ctations fcon^naed) 

9. libat are threg^techniques iised in the teerjcan eccmocay to sq^i^ basic 
econooic .questions? 



lO, .^►Khat is the govemnent efy?nnrni r role in the American econocy2- 



U. What* is the ecoxK»ic . fxmction of labor unions in thi^ econoccy? 



12. Khat is the econooic fimction of business csanagesent in this econocay? 



13 • In this econociy what enqoufages people to' produce economic goods emd, 
services? , ' , ' 



^ * , INTERDEPENDENCE ' • • . . 

14 • Show how there is a circular flow of economic activities in this econocty^ 



15. Djefine the terms inflation and recession^* 
(1) 'inflation 



12) Recession 



16. Identify two basic methods the, Federal govenwent . can ij^e to stal/ilfze 
the American economy* * ^ ' . / 
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COKPHEHEIgia^ 72ST 

— ♦ 

Directions Circle the letter that represents the correct amswer. 

/ • . • . • 

/ 

/ - - ' • 

1. Khich of the following answers best describes the -basic econocaic problesa? 

aj Negotiating a fair vtitit >^ur ei^ployer / • 

b) fSaking choices on how to use resoiirces - , 

: ' . f - ' . 

c) Calculatii*? prpfit frora business sales receipts 

• d) Inflation . . 

2. Which of the following ,exaiaples best illustrates opportunity cost? 

a) , I di€n't buy that hairdryer because I didn't like it, 

b) I went to see ay uncle becaiuse my parents forced me to< . • 

c) I went to the moVie last night instead of going to the drag races. 

d) -. I didn't buy the car^ because I wzmted to make 3^ larg^ down payment. 

3. Everyone knows tha^ baseSAll is far less^ecessazy than, food and steel, 
yet they pay ba3jl players a lot more th^ farmers and steelworkers. 'why? 

^) Ball players are really entertainers rather than producers* 

b) Ball players a£e more skilled than persons who get le^s pay* 

c) Excellent baseball player;;^ are sc^cer relative to the demand for 
their services. ^ ^ ' ' 

, d) There are fewer professional^ Sail players tllan femners or steelworkers. 

4. If the government were to levy a tax of one dollar on every pair of shoes 
sold, which of the following would mosf likely re sult ? 

a) Consimets would pay 'a higher price --^r shoes amd probably buy a 

smaller quantity. ^ 

, b) Suppliers would i^acrease the quantity sold in order to offset 'the 
taxes paid to the government. 

■ 1 

c) Considers wodld pay a. higher price ^|nd -as a re^lt suppliers would make 
larger profits. 



d) Suppliers would sell more and charge a higher price. 

90 ' 



5. 



Assuninq th.it the^sun^ly of apples remains constant ^ the dexaand for 
.thesa increases, its price %dll •nonaally 



a) Fall 
rirt^ Rise 
c) Stay yhe sane 



d) Eitoef rise or fall 



<k?verrrrvent agencies generally try to increase the noney supply when 

th^ .WcLT^t to 



a) Fight unec^^loyicBnt in recessions 

b) Fight uiflation 

c) . Hold down the govemnent ^ebt 

d) Make- large profits , 



/ 



Which basic, econcenic Question (s) must ail economic systems answer? 

a) What goods, and services to produce 

« • » 

b) Kow t» produce desired good^ and services 

c) Who will receive the produced goods and services ^ ' 

d) of the above 



o 
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Assume the country has a severe inflation problem. Which of the following 
policies should the government pursue? 

a) Increase government expenditures 

b) Make it easier for consumers to obtain credit 

c) Increase the goveimment debt ^ 

d) .Decrease spending ofty^government projects 



9. . If all citizens decided not to ^travel by car during thpir summer vacation 
which of the following people would be affected? ' [ 



a) Auto mechanics " ' . ~ • • 

b) Washington State highway^patrolmen 
^c) "You 

d) All of the above * ^1 . 
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iO. An -econociic action requires the use of resources. If a .fruit stand is 

opened in Tacocia^^^the owner will have to pay a trucker .to deliver fruit 
froa the fam-t6the fruit stand* Vdich of the followiiig: resources is. 

represented by -the truck? . • * ' * . '* 

a) Land • . . . ^' * . ' ' • 

b) . I^bor * • * * ' ' 

. .... . - . • ' • ' 

c) -Capital - ^ ' ' * ^ * 

d) Tinje ^ * ' ■ • ' 



il.^. You have .alfriend who lives in U modest hoae and dresses in inexpensive 
clothing. He could aff'ord a better home and clothing but prefers his 
lifestyle as it is. If you needed his help, v*i'ich of the *fdlloying 
incentives sho^lld be most effective? 

; . • s " ^ 

a) Offer to pay him scene money, 

b) ' Buy him a new ll^es's suit /. ' , ^ • ^ 

c) Convince him that he. be proud of the action 

d) Take him to dinner at a fine restaxirant 



12. Assume you are running a hot dog st^nd ^t a suzmne^ carnival.. In the last 
five days you have always had one-third of your prepaured hot dogs left 
over and have .had to throw, them away* ^You^are sick of eating hot dogs*) . 

* Given the fact you want to sell all. your prepare^d hot dogs, use your • 
economic knowledge to decide how to sell all the preptoed hot dogs, 

a) Close yoiir shop and take your losises \- 

b) Raise your priqe 

» ; - 

c) Reduce "the quality (fixings) of your hot dogs 

d) Reduce your price , ^ 

13. You own and live in a $25,000 suburbam home adjacent tp several vzu:amt lots* 
You would exper'ienc^ a spcia^ cost if the vacemt lota were used for 

a) A gravel pit " *, 



\ 



b) ♦A $35,000 home 

♦ r \ 

c) The isame purpose (a vacamt lot) 

d) " A model flower garden project 
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What *is the role of price in an econody that uses currency for the ^ 
exchange ^of goods and services? i 

a) To keen consumers' f rota purchasing goods ind services - 

b) To serve as a Wessage to consiraers and indicate the relative .-value 
of the econoi^ry's goods and services , * ^ 



jg) To detemnT^e the dollar 'vaitie'o'f'-aH. the resbur<;es 4ised — 
''"^t production of goods or services ^ f 

^ - d ) Jtone of the above - * — \ 

, Most Labor -tSanagement negotiations ar-e settled with^yut strikes or . 
violent disputes. Even after workers and management have been through 
a lonq, disputed contract settlement process they are able to function 
in their role^ in the company Effectively. Whi^h of the following reasons 
explain this behavior? ^ 

.a) They are* aware of theix^raut)^^ and interdependence 

b) The government forces thsn to worK. toget^ei; cooperatively • 

* c) Labpr and management have sho:ft memories 

- d) All of the above * * « / V 
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